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So what do you think? General overview and
comments?

General Overview
For districts who are already administering check-ins, I don't think they will see much
difference. One of the recurring complaints from teachers in my 25 years with my
school system has always been around testing kids on a grade level assessment when we
know they aren't performing on grade level, not English pro�cient, etc. Terms like cruel
get thrown out. The fact of the matter is the grade level assessment is a federal
requirement and isn't changing that we know of. That seriously limits what we can do to
address that complaint from teachers. The check-ins have given us the formative
information we needed to better prepare our students to be successful on the
summative year end assessment.

NC CHECKINS
Is it possible to modify the NC CHECKINS to contain 3 domains with 5 standards....work
on �xing the security issues, etc .... seems like we are trying to make something new
that is not needed

Correlation
If we are moving to three [2] required interim assessment and a summative ...then, a
correlation is needed.   

If a student is satisfactory on all interims - then, what does this equate to on a
summative??  

Still some confusion over the "flexible" nature of the 4th
assessment - so a student who comes into that test at a
higher level is taking all upper level questions - but the
same number of questions as everyone else . . . but a lower
level student starts with easier questions ... this seems like
a good thing for lower students . . . not that great for higher
level students.

I love how the focus is on formative assessment. This can
help empower teachers by having more detailed
information, and make it feel less stressful for students to
help ease the levels of anxiety that has seemed to have
risen throughout the years due to testing.

Thank you for this difficult work. I love the focus on
formative work that is more meaningful for outcomes for
students.

Large numbers of students are not pro�cient.  Since these measures do not indicate
how far below grade level the students are, teachers do not really know what to do next
for these students.  Teachers need to know how far below grade level students are. 

The solution is leave the EOGs as is for accountability. Use formative assessments that
are truly adaptive and innovative and provide teachers with information about how far
above or below grade level students are.531



adaptive is being equated to off level grade content -- even
though that is not what is meant ....please do not use the
adaptive language

Why not just keep the NC CHECKINS? Why the need to
develop something different

I agree. It would be more appealing to teachers for something to feel like it is staying constant
and then use the checkins as a gauge for the �exible summative. ― ANONYMOUS

I agree! Not sure what is wrong with the Check-Ins. Our teachers have become accustomed to
the Check-Ins and appreciate the data and information they receive from the Check-Ins.

― ANONYMOUS

Thank you for this opportunity to give feedback. I appreciate that the text is "grade-
level adaptive." I do appreciate that we do not want these assessments to become more
'high stakes tests.' I also appreciate that testing desires feedback from many involved
individuals, including classroom teachers. 

I am not thrilled with requiring 4 assessments [3 interims
and 1 summative]

What is needed for the interims and flexible
summative to support instruction?

interims and flexible summative
The interims and �exible summative needs to be standards aligned and accessible for
students with common language.  The interims need to have the math standards divided
up appropriately with those divisions clearly communicated to districts so they can
adjust their pacing guides accordingly.  Frankly they need to align to the math
frameworks that so much time, effort, and money have been expended on already.  The
ISR that parents receive at EOY should also be added to student powerschool records or
into cumulative folders for next year's teacher to be able to access.  I found those
extremely helpful in how they broke down the results and showed where the students
performed along that continuum.  

Break apart the ELA Standards 6.RL/RI.1 (Literature and
Informational Text should be reported separate

For the interims to follow a developmental and research-based progression for
mathematics learning - to follow the progression of the Math Instructional Frameworks.
These interims will determine pacing and progression of instruction in each district. It is
vital that the math standards assessed on each interim are purposefully selected and
grouped to align with research on learning rather than speci�c curriculum programs.

Better reports for ELA teachers are needed, and not just by
strand. The reports should be by standard, and not just
reading for information, reading for information, and
language. Reports should include all the standards.

I do not know who determines what standards are covered by the �rst NC Check-In, but
I can speak from the classroom perspective, and the �rst Check-In (using our current
'interim assessment' as an example,) covers TOO much content in 7th grade math. It's
overwhelming!! I know 8th grade math teachers feel the same way in my school. Can
this be adjusted? I use the data from the �rst Check-In, but I have to "understand" that
there is content that students have not been exposed to. We are given a date to give the
�rst NC Check-In within a testing window. I'm not familiar with their being a larger
scale �exibility - comment below.

Are you given a hard date for check in 1? You shouldn't be. The window is open all year long
and you should be able to give it when you are ready, not on date X, when you still have 3

objectives to cover. ― ANONYMOUS

My experience has always been their is a testing window for the �rst Check-In, and our
school chose a time within that timeframe. In the past, my understanding was that the

Check-Ins were taken off the testing system. I have noticed that all of the assessments are on
the system this year, but I don't remember seeing this in the past. However, I'm a classroom

teacher and not a testing director, etc. So, it is highly likely there is information I don't know.
― ANONYMOUS

Provide a standards report to show student mastery of each
grade level standard.
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NC CHECKINS are currently used to support instruction but
currently the security is open and flexible -- too much
pressure to ensure it is not downloaded

Provide information about how far above and below grade level students are.

How can the interims be positioned as a
classroom resource, not another testing
event?

Is there way that the interims be based more on a continuum
of learning (similar to MAPS vs. based on grade-level
standards) to better provide data that shows how students
are truly performing and growing? Absent of that, some of
our EC and AIG students will not be provided with data that
can be as useful in meeting them where they are at. Also,
you will force districts to continue to have to use a program
like MAPS, meaning more testing and loss of instructional
time.

classroom resource
Messaging is key - I'm not sure that the state can do more than they already are with
Check-ins.  People are going to hear what they want to and interpret the same
information slightly differently.  Once these formative assessments are now tied to a
summative at the end the whole tone will change even when the explanations are given. 
How districts handle this will set it up to succeed or not. . . 

There have to be clear expectations that the results be used to re-engage students with
the content needed to work towards mastery. This can't just be a compliance check
mark!

training

We do not consider it another testing event and we do not use the word test!  NCDPI
needs to change their verbiage......but, we also need to look at how the guides are
worded 
page 5 of the guide - violation of the NC testing code of ethics. Makes it seems like a test

I think if the test are tied to some sort of teacher growth model, then it becomes
another testing event. A teacher who cares does not want to "look bad" when their
results are compared to another teacher. I think this needs to be viewed as a way to help
the kids get where they need to be...and this needs to be emphasized.

That has to come from the Testing Directors - the message
coming from them guides the feeling in the district. The
security over the items and use of the tests afterward is
currently very strict and sends a message of "testing event."

Interims and NC CHECKINS are a classroom resource.....not
understanding the need to create something different

Make them truly adaptive and provide “what next” resources.

Protect them from being used for purposes other than informing instruction. They
should not be used for growth calculations.

What data from the interims is needed to
support public school units?

data from interims
The data we get back from the check-ins is extremely helpful.  Being able to get the data
in a spreadsheet that can be sorted and �ltered would be life changing. 

One thing that would be helpful with the ELA results would be to have an explanation
about why the answer is what it is and/or why the other choices aren't correct. I think
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many teachers struggle with this thought talk and processing that is invaluable for
students during next steps.

when a school report is updated with students that test later
- can the report have a date so we can see which students
were added

How will the standards be selected for each assessment?
Too much money has been invested across the state on
curricula for reading and mathematics -- what is the pacing
of the standards? All are not teaching the standards at the
same time

Provide information about how far above and below grade level students are.

Please do not just give data for ELA based upon the strands
reading for information, reading for literature, and language.
This is a great disadvantage for teachers and students. ELA
assessments should provide data reports for teachers,
students, and families based on all the standards assessed,
just like is given for math reports. Otherwise, the formative
assessment data is pointless because teachers cannot
pinpoint what students truly need to personalize instruction
based on student need.

How do we approach data on an assessment
with a formative purpose and a classroom
focus?

data from formative purposes

The data HAS to be used to address each students' needs and looking for trends and/or
patterns overall. These results can also be used to look for rock stars in our district
regarding speci�c standards and how can those results be replicated in other
classrooms for the betterment of the students.

I like the item analysis, like with NC Check-Ins.

currently the way NCCHECKINS must be downloaded by
each teacher ....make a way for the test administration can
be processed for all similar to the same way the ISR
processing occurs ....right not it is way too time consuming
...

Immediate feedback with data reports that are easy to interpret. Data that can be used
across students, teachers, grade level and schools. The ability to analyze errors and re-
teach based on that.

The same way we are currently using NC CHECKINS -- the
item analysis is great! The ability to allow teachers to review
questions is excellent ....concern about it being open to all
throughout the year -- teachers 'may' use the questions
instructionally prior to taking an assessment

Is the information on the Individual Student
Reports presented to parents in an
understandable way?

ISR for interims
The ISR for the interims look very straight forward. I think "Not Yet" and "Meeting
Expectations" would be better for the continuum. It' aligns with growth mindset
language and is still clear for parents. I also think that there needs to be an * that says
that these speci�cs listed in each strand is only a part of the total with the curriculum534



website address listed in case parents want to get more comprehensive curriculum
information.

I like the parent friendly language rather than the standard numbers.

The words “approaching” and “Satisfactory” may not be the words you choose, but they
are positive and that is important.

I like the new report that was shown during the presentation.
It is more parent friendly using the sliding scale for families.

No... most of them are not teachers. The parents tend to look at one thing - the level.
Many may not even understand terms within the standards/content areas listed on the
reports.

How could the ISRs be more accessible to
parents?

Thank you for loading these into parent portal

Can we add information on how and what parents can to help
students once receiving ISR

The new report shows the parent-friendly language is more
accessible. The sliding scales also make it more accessible
to understand the data.

In your experience, what other information
do parents find useful?

parent information
Parent nights, informational videos, streaming events, website posting, etc. what is
being measured when and how can they assist their children. That's what they want to
know.

How their student is doing in comparison to their class and
the school grade/subject as a whole

As a parent, I want it all - the report is currently helpful - but
I want access to my child's EVAAS data - projection,
history,etc. At the beginning of the year in particular (well -
whenever it finally comes out) and with the ISR at the end to
see if he/she made that goal.

How their child compares to others

In my experience, the vast majority of parents want to know pro�cient or not
pro�cient.  I've been asked exactly 1 time in 26 years about the speci�cs of how a child
did.   

Is there consistency in how the mathematics
standards are taught across districts?

math pacing
No - math standards are de�nitely not being taught in the same order or with the same
amount of focus across districts in NC. In my opinion the interims need to be aligned
with the math pathways that were designed a few years ago through grant funding and
the expert groups who worked on that. If other districts chose not to align with those
pathways, that was their choice. There has to be a uniform assessment and that requires
a uniform division of those math standards in each grade level.
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The selection of standards on the interims will ultimately drive pacing and the
progression of math instruction (whether this is intended or not). Teachers want
valuable and useful information from the assessments. Therefore, they want to be sure
the standards are taught before the assessment. This ultimately drives math pacing and
instruction. Even if they can take the assessments at different times, the grouping of the
standards is important.

No

deal breaker
There does not seem to be any consistency with mathematics ..... too much money has
been spent in districts on math curricula to teach in a different manner

How valid will interims be ....if they cover standards that are
grouped together but not taught in a particular time line

How would you address date on standards
that have not been taught?

data on standards not taught yet
Messaging is key - Educators have to explain to students and parents that students
might see something they haven't taught yet. If there are LOTS of standards that are
being tested but not taught in a classroom or grade level, then administrators can
intervene in a timely and get things back on track for those students BEFORE it's too
late at EOY.

For the data to be useful to teachers and schools, the math standards need to be taught.
This in�uences future instruction and next steps.

Would it be possible to take a survey, checking which
standards had been taught prior to taking the assessment.
Many students get frustrated over how the assessments
cover standards that haven't been covered on the
assessments. This is includes ELA.

With �exibility, you shouldn't give a CheckIn or Interim until standards have been
taught.

Should we keep the name NC Interims or
change to...?

name
Not everyone has received the Check-ins as Pitt County shared during this session. Not
to mention, if the check-ins are changed and feeding into the �exible assessment, while
3rd grade is still giving the current version, there will be confusion. I think Interim is
better than benchmark and detaches any bad feelings that have been come up regarding
check-ins with some districts.

Change it. Interims is too technical. Give it a "fun" name.
Also quit saying adaptive. Describe it as starting point
flexible. Progression of difficulty...something.

Don't change anything until we know it is going to work....right now, too much unknown

Rename the whole process, make it fresh and do away with the “old”

Change to an adaptive assessment that tells teachers how far above or below grade level
students are.  Also partner with curriculum and  instruction to provide teachers with
information about what next steps should be taken. 

Ignore the federal accountability with these interims so that you can create a tool that is
actually helpful for the ~750,000 students that are above or below grade level.
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I think a full rebranding would be helpful- with clear
explanation!

Should we change the name of the end-of-
grade (EOG) or end-of-course (EOC) tests?

EOG and EOC name
I think the name is easy to understand and �ts these summative assessments and they
need to remain.

No not until it is a sure thing that interims will work

No?? WhY

No, teachers are being bombarded right now with outrageous amounts of change and
requirements. I also would not use the term adaptive in the approach to this testing
model. I would just inform teachers/admin of the changes made to the approach and
how checkin data will be used to modify the entry level of the test.

Don’t use the word adaptive
We use true adaptive testing (MAP/nwea) as a universal screener to gauge the health of
our core instruction. We have worked hard to distinguish the difference in screeners
and interim/standards aligned (check ins eogs unit assessments) as part of our mtss
work. This plan and terminology needs to be shown in conjunction with the mtss work
and assessments used. A comprehensive assessment plan is needed.

Yes- full rebranding to help change opinion, revamp
purpose, etc

No. The fewer changes with the whole process the better.

No. But if you do, de�nitely don't go the route of Virginia and call them the SOL.... :)

With an online design and administration,
how do we ensure all students have access?
What are some options and how would this
function in a classroom?

online design
The pandemic did force the online assessment delivery.  Sharing out the results from
the comparison study of the P/P vs. online results.   

The Testing Students with Disabilities and Testing English Learners documents need to
be modi�ed to help staff and parents know how those accommodations look with
regards to online testing especially those questions that require drag and drop, etc.   

As far as those still needed paper/pencil administration - I don't think the sticky notes
will work.  Dictation to scribe would be more appropriate with the test administrator
putting the answers in the NC Test Platform.  There would have to be a proctor required
during testing and the need for three staff members during the answers being keyed in
like the marks in book answer recording currently requires.   

The read aloud capability of the NC Test Platform is extremely helpful. One
consideration is the quality of the headphones. Can the state assist with that like they
do with ACCESS testing headphones?

I wouldn't over think this part.....too many of us are doing NCCHECKINS and make it
work and several of the EOGS are required online...i think this is a moot point
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※※※※※※

Limit passage length presenting chunks of information
similar to third grade tests to limit scrolling. This can affect
students of all grades, and creates unequitable access when
it comes to online testing. Also, Lexile levels and engaging
passages should also be used. If students are given Lexile
levels higher than their grade level or at the top of the grade
level span for all assessments, this creates an inequitable
test when it comes to accessing materials.

Limit passage length to ensure that is does not require scrolling

We are a 1:1 district and all students will access online
unless there is a medical need and students cannot access
content using device

Is it fair to EC students who have access to a computer but
do not test well on the computer to only have the online
option for this test?

You answered this in the presentation ― ANONYMOUS

Yes. Accommodations are to level the playing �eld to provide equal access. Regular education
students may do "better" paper/pencil also but are not given that option. ― ANONYMOUS

What else do we need to include in the
professional development?

Other thoughts . . .

What happens when students don't take 2 of the 3 interims? 
For those who require p/p - how will the ordering work as we won't know which
�exible assessment they are aligned to take? 
Another online class may not be well received after the mental health video requirement
and the new LETRS training that is coming out. I'd recommend meeting with a core set
of CAOs before deciding the plan for this PD.

Don't use word adaptive at all. Student specific
start...Differentiated launch.

local analysis
Teachers do not need more PD 
any needs for interims - and analysis should be handled at the local level.....NCDPI does
not need to come into this lane

making sure NC Test reports the data for each teacher -
what is the signal (connection) for NC Test to show an item
analysis report for a teacher.

Nothing at this time.....too much unknown. 

More details of what interim is compared to summarize. What experiences a student
will have, information that will be available to teachers

Clear explanation of adaptive
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NCDPI’s Innovative Assessment

NCDPI Accountability Services

Maxey Moore
section chief, test development

Beth Nash
test measurement specialist, 
middle and high school mathematics and science

Michael Mahoney
test measurement specialist,
elementary

Iris Irving
project coordinator, IADA
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Questions?

541



Innovative Assessment

• In June 2019, the U.S. Department of
Education (USED) granted an Innovative
Assessment Demonstration Authority (IADA) to
North Carolina

• North Carolina’s IADA solution is the
Personalized Assessment Tool (NCPAT), an
assessment system comprised of three NC
Check-In 2.0 resources and a flexible
summative test at the end of the school year

3542



North Carolina Personalized 
Assessment Tool

4

NC Personalized 
Assessment Tool

NC Check-Ins 2.0 
(2022–23)

Flexible 
Summative
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NC Check-Ins 2.0

• Formative purpose

• Re-engaging students on the same concepts

‒ Spiraling of standards

‒ Assessing in the middle of instruction

• Data from the NC Check-Ins 2.0 should not be
used for grading purposes

• Interims remain voluntary

‒ Students participating in the pilot must complete a 
minimum of two to inform the flexible summative
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Mathematics Transition Availability 

6

2022–23 2023–24

NC Check-Ins 2.0 Grades 4, 5, 7, and 8 Grades 3–8

NC Check-Ins
Grades 3 and 6
NC Math 1 and 

NC Math 3

NC Math 1 and 
NC Math 3
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2021–22 Pilot

• Test specifications for grades 4 and 7

‒ 2019–20: Grade 4 test specifications developed

‒ 2020–21: Grade 7 test specifications developed

‒ Currently in use for 2021–22 NC Interims

• Ongoing psychometric analysis of test data

• Feedback on initial test specifications is
collected as part of an ongoing process

‒ Revisiting test specifications for all grade levels 
before we roll out statewide
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Psychometric Considerations 
for NC Check-Ins 2.0

• The current design for NC Check-Ins 2.0 includes
the following content specifications:

‒ Maximum of 5 standards

‒ Minimum of 3 domains 

• NC Check-Ins 2.0 may be given in any order
‒ Developmental appropriateness/progression of 

standards

• Testing window remains open October 1 through
May 31 each year

‒ Student data on 2 interims is needed for participation in 
the flexible summative
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NC Check-Ins 2.0 Administration

9

• May be administered in multiple sessions
• Suggested time: 90 minutes
• Online administration required

• Paper option for students who cannot access
online platform

• 25 items
• Item types

• Four-option multiple-choice items
• Open-ended numeric entry items
• Technology-enhanced items

• Calculator active and inactive sections
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State vs Local Control 

• The North Carolina State Board of Education
adopts the NC Standard Course of Study

• Public School Units (PSUs) select

‒ Curriculum/textbooks

‒ Pacing
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Mathematics Test Specifications 
Development Process and Rationale

• Reviewed survey results regarding priority of
standards and timing of when standards are taught

• Considered test specifications for the existing NC
Check-Ins and EOGs

• Considered the grouping of standards for each NC
Check-In 2.0, looking at standards that
complement one another

• Included feedback from our partners at NCSU-
Technical Outreach for Public Schools (NCSU-
TOPS) and NCDPI Academic Standards
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NC Check-Ins 2.0 
Grade Level 
Test Specifications
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Grade 3 Math NC Check-Ins 2.0 
Test Specifications

13

Interim A Interim B Interim C

NC.3.OA.1 NC.3.OA.3 NC.3.OA.8

NC.3.OA.2 NC.3.OA.8 NC.3.NF.2

NC.3.OA.9 NC.3.NBT.3 NC.3.NF.3

NC.3.NBT.2 NC.3.MD.7 NC.3.NF.4

NC.3.MD.3 NC.3.MD.8 NC.3.G.1
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Grade 4 Math NC Check-Ins 2.0 
Test Specifications

14

Interim A Interim B Interim C

NC.4.OA.1 NC.4.OA.3 NC.4.NBT.5

NC.4.NBT.2 NC.4.NBT.5 NC.4.NF.3

NC.4.NBT.4 NC.4.NBT.6 NC.3.NF.4

NC.4.NBT.7 NC.4.NF.1 NC.4.NF.6

NC.4.G.1 
NC.4.MD.3

NC.4.NF.2 NC.4.NF.7

NC.4.G.2
NC.4.MD.4
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Grade 5 Math NC Check-Ins 2.0 
Test Specifications

15

Interim A Interim B Interim C

NC.5.OA.2 NC.5.NBT.6 NC.5.NBT.3

NC.5.OA.3 NC.5.NF.1 NC.5.NBT.7

NC.5.NBT.5 NC.5.NF.4 NC.5.NF.3

NC.5.MD.5 NC.5.NF.7 NC.5.NF.4

NC.5.G.1 NC.5.MD.2 NC.5.MD.1
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Grade 6 Math NC Check-Ins 2.0 
Test Specifications

16

Interim A Interim B Interim C

NC.6.RP.1 NC.6.RP.4 NC.6.NS.6

NC.6.RP.3 NC.6.NS.1 NC.6.EE.2

NC.6.NS.4 NC.6.NS.2 NC.6.EE.6

NC.6.G.1 NC.6.NS.3 NC.6.EE.7

NC.6.G.4 NC.6.EE.1 NC.6.G.3
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Grade 7 Math NC Check-Ins 2.0 
Test Specifications

17

Interim A Interim B Interim C

NC.7.G.1 NC.7.EE.1 NC.7.EE.4

NC.7.NS.3 NC.7.EE.3 NC.7.G.5

NC.7.RP.1 NC.7.EE.4 NC.7.G.6

NC.7.RP.2 NC.7.NS.3 NC.7.SP.7

NC.7.RP.3 NC.7.RP.3 NC.7.SP.8
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Grade 8 Math NC Check-Ins 2.0 
Test Specifications

18

Interim A Interim B Interim C

NC.8.NS.1 NC.8.EE.7 NC.8.EE.8

NC.8.EE.1 NC.8.F.3 NC.8.F.2

NC.8.EE.7 NC.8.F.4 NC.8.SP.1

NC.8.F.1 NC.8.F.5 NC.8.SP.2

NC.8.G.3 NC.8.G.5 NC.8.SP.3
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We will begin shortly. 

You are currently NOT muted.

Please mute yourself. There will be opportunities 
during the WebEx to provide feedback. 
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North Carolina’s 
Innovative Assessment 

Pilot 
2021–22

September 30, 2021
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Housekeeping 

• Today’s WebEx will be recorded. The recording
will be posted on TNN tomorrow. This
recording can be shared with others.
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Technical Issues?  Questions?

4

• Please use the Q&A feature to
ask questions.

‒ We will collect questions 
throughout and will address as 
many as we can at the end.

• For technical difficulties, send a
private chat to Stephanie Boyd.
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Welcome and Introduction

NCDPI Accountability Services

Tammy Howard, Ph.D. 
Director of Accountability Services  

Kinge Mbella, Ph.D.
Lead Psychometrician

Maxey Moore 
Section Chief, Test Development

Shannon Jordan
Section Chief, Testing Policy and Operations
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Design
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Research Study
• The NCPAT is a pilot program until North Carolina has

evidence and receives approval that the system meets all
technical requirements.

• During this pilot phase there will be adjustments to the
current design primarily based on:

‒ feedback from all stakeholders

‒ data review and evidence from technical experts

• Innovation is a continuous process of change.

‒ North Carolina is committed to systematic transformation of 
assessment to best support instruction.
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Purpose
• The current design purposes of the North Carolina

Personalized Assessment Tool are to:

‒ provide educators, students, and stakeholders with 
immediate and detailed feedback on student 
performance on grade-level-specific content 
standards so classroom instruction may be tailored 
to individual student’s needs; 

‒ provide a progress indicator for each interim on 
individual student performance in relation to overall 
grade level performance expectation; and

‒ provide a reliable estimate to inform a student’s 
summative assessment experience.

8567



Considering Innovation within 
Statewide Summative Assessment

• NCDPI’s proposed assessment system for the
Innovative Assessment Demonstration
Authority (IADA) will:

• Meet federal requirements for fairness, validity, and
reliability

• Assess grade-level content standards
• Incorporate interim assessments that provide

through-year data on student performance for
selected content standards

• Provide formative student-level and class-level
reports for parents and teachers

9568



North Carolina Personalized 
Assessment Tool

10

NC Personalized 
Assessment Tool

NC Interims Flexible 
Summative
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NCPAT System

11

NC Interims Flexible Summative

• Three interim assessments available to
districts and schools to provide
formative feedback.

• Multistaged-fixed adaptive forms
designed to provide optimal
measurement precision along the entire
grade level scale.

• Single flexible interim administration
window and administering interims in
any order to accommodate for local
curriculum.

• Flexible test experience for students
based on information gathered from NC
Interims throughout the year.

• Updated dynamic formative reports
for teachers and students.

• Flexible summative will sample a
broader range of grade-level content
standards without need to increase test
length.

• Interims will provide an estimate
of student's grade level performance
expectation.

• Flexible summative will be on the same
scale as the End-of-Grade tests.

• Interim data will be used to inform
most appropriate summative form for
each student.

• All flexible summative forms will
ensure reliable estimate of
student achievement levels.
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Q & A
Questions on the NCPAT design
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Logistics
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Pilot Timeline

14

Year Development Activity

2019–20 Item Development

2020–21 Test Specifications, Item Development, and Professional 
Development

2021–22 Administer Grades 4 and 7 Mathematics and Reading NC 
Interims Only

2022–23* Administer Grades 4, 5, 7, and 8 Mathematics and Reading 
Unified Interim System and Flexible Summative

2023–24 Administer Grades 3–8 Mathematics and Reading NC 
Interims and Flexible Summative 

*Possible addition of Grades 5 and 8 Science with standards adoption in June 2022
Field testing in 2022–23, 2023–24 administration
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Transition Availability

15

2021–22 2022–23 2023–24*

Pilot 
Schools

Grades 4 and 7 
Mathematics and 
Reading

• NC Interims
• EOGs

Grades 3, 5, 6, and 8 
Mathematics, Reading 
and Science

• NC Check-Ins
• EOGs

Grades 4, 5, 7, and 8 
Mathematics and 
Reading

• Unified Interim System
• Flexible Summative

Grades 3 and 6 
Mathematics, Reading, 
and Science

• NC Check-Ins
• EOGs

Grades 3–8 
Mathematics and 
Reading (Possibly 
Science Grades 5 and 
8)

• Unified Interim System
• Flexible Summative

All other NC 
Schools

Grades 3–8 
Mathematics and 
Reading

• NC Check-Ins
• EOGs

Grades 3–8 
Mathematics and 
Reading

• NC Check-Ins (grades
3 and 6)

• Unified Interim System
(grades 4, 5, 7, and 8)

• EOGs

*Outcomes of study will affirm feasibility of statewide implementation in 2023-24
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Feedback Requested

• What should we call the new unified interim?

16575



2021–22 Mathematics 
NC Interims

• Grades 4 and 7 mathematics
‒ Interim specifications for 2021–22 have been developed with 

feedback from teachers across the state. The groupings of 
standards on these interims differs from those used on the 
NC Check-Ins.

• Format
‒ 25 items

‒ Item types include four-option multiple-choice items, open-
ended numeric entry items, and technology-enhanced items.

‒ Calculator active and inactive sections

‒ Suggested time of 90 minutes
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2021–22 Reading NC Interims
• Grades 4 and 7 Reading

• Format:
‒ 24 items

 Grade 4: multiple-choice

 Grade 7: multiple-choice and technology-enhanced

‒ 3 reading selections, including distinct selection 
types (Informational, Literature, or Poetry)

‒ For each selection, there will be 6 to 9 four-option 
multiple-choice items or technology-enhanced 
items.

‒ Suggested time of 90 minutes.
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Interim Reporting Feedback
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Interim Reporting Feedback
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Feedback Requested

• Do you have any feedback on the new ISR?
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ISR Availability

• Processing interim test data in a new system
requires tests to be administered before the
quality assurance review can begin

• ISRs will be available once the quality
assurance process is complete, and the data
processing is verified
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NC Interims and Local Control
• Interim Administration:

‒ Single or multi-day administration

‒ In-person (preferred) or remote administration 
option

‒ Allows for local pacing decisions as PSUs 
determine order of interim delivery within the single 
window

• Interim Administration and Review Period:

‒ October 1–May 31
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2021–22 NC Interim 
Administrations

24

• Eligibility: (2021–22) Pilot school students following the NC
Standard Course of Study and enrolled in grades 4 and 7
mathematics and reading.

• Online administration: Only available online. Accommodations
available for students who cannot access the online system and
the accessibility need is documented in an IEP or 504 Plan.

• No misadministration form

• No sample questions

• Number of NC Interims: Three reading and three math interims
at grades 4 and 7.
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Professional Development
• Online Professional Development

‒ Audience: Teachers, Coaches, Principals 
and Directors

‒ Format: self-paced, pre-recorded workshops 
on analyzing and applying formative 
classroom data collected from NC Interims 
administrations

‒ Availability: 2021-22 school year (pilot 
schools)

Communication updates in regional meetings 
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Next Steps

• Implement professional development courses

• Item development and embedded field test
administration

• NC is recruiting new item writers

• bit.ly/WriteForNC

• Administer NC Interims and analyze data

• Develop NC Interims and Flexible Summative for
the 2022–23 school year

26
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Comment:
Expanded item writing and reviewing opportunities pathway:

https://docs.google.com/forms/d/e/1FAIpQLSdB9KfOKPI4Fz8SlIRkq0xH4XxrJWX_qhUduMPKxJqdIySdEg/closedform

586



Test Specification Surveys for 
Mathematics Unified Interim System 
• Starting in 2022–23, NC will have one unified

interim system

‒ All PSUs will be given the opportunity to provide feedback 
for grades 3–8 mathematics interims this fall

‒ Each PSU should submit 1 survey response

• Two questions will be asked for each standard:

‒ How important is it for teacher to receive formative 
assessment data on this standard?

‒ During which quarter do you completely finish teaching 
this standard?

27587



Feedback Requested

• The mathematic interims are available any time
during the window, does that resolve any
pacing issues?
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Q & A
Any questions for 2021–22? 
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2022–23
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Flexible Summative 
(Piloting 2022–23)

• Flexible Summative Administration:

‒ Following EOG administration policies

‒ In-person only

• Data:

‒ Same scale as the EOG

‒ Same reporting as the EOG-level

‒ Classroom reporting and Individual Student Report

‒ Used for accountability purposes

• Administration Window:

‒ Last ten days
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Q & A
Any further questions? 
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IV-28: September Webinar Audience Questions and Feedback 
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Q&A Session for  Fall 2021 Innovative Assessment Demonstration Authority (IADA) Update webinar 

Session number:  24390204411 

Date:  Thursday, September 30, 2021 

Starting time:  1:36 PM 

Question: NC Check-Ins or NC Interims? 

Q: NC Check-ins because of familiarity 

Q: NC Interims 

Priority: N/A 

Q: Definitely leave the name "NC Check-Ins" in the past.... 

Q: I suggest Interims so that schools can keep them seperate in their minds.  

Q: agree NC Interim 

Q: I think calling them interims would help people not carry over any preconceived notions or 
impressions from the check-ins. 

Q: If they are going to be required, I would change the name. Especially since Check Ins have been 
optional in the past. 

Q: NC Interim  

Individual Student Report Feedback 

Q: The new report looks more family-friendly and growth-mindset oriented. 

Q: It would depend on how the interim questions are chunked within each of the Interims as to whether 
administering in any order would resolve pacing. 

Q: It resolved the pacing issues for us with the exception of 2-3 standards.  

Q: Will Lexiles and Quantiles be on the reports? 

Q: Will the interim assessments be available for teachers to review like the NC Check-Ins are currently? 
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Spring 2022 

Innovative Assessment 

Demonstration 

Authority (IADA) Update

March 7, 2022
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Housekeeping

• Welcome!
• The purpose of today’s webinar is to provide

an update of North Carolina’s Innovative
Assessment Pilot.

• Today’s webinar will be recorded and posted to
TNN.

2
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Technical Issues?

• For technical difficulties,
send a private chat to
Stephanie Boyd.

3
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Padlet Questions

Add questions or comments you have
during the presentation into the Padlet:
https://bit.ly/Spring2022IADAQuestions

• Add a question to the padlet by
clicking on the pink circle icon

4
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Padlet Questions

• Enter your question in
the pop-up window

• You may also
respond to other
questions by
‒ Liking the question or

comment (heart icon)
‒Adding your comment

5
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6

NCDPI Accountability Services

Tammy Howard, Ph.D.
Director, Accountability Services

Kinge Mbella, Ph.D.
Lead Psychometrician

Shannon Jordan
Section Chief, Testing Policy and Operations

Maxey Moore
Section Chief, Test Development

Welcome and Introductions
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Agenda

• NC Personalized Assessment Tool
Components

• Timeline and Transition
• Specifications and Individual Student Reports
• Operations, Partnerships, and Stakeholder

Input
• Pilot Volunteers

7
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North Carolina Personalized 
Assessment Tool

8

NC Personalized
Assessment Tool

NC Check-Ins 2.0
(2022–23)

Flexible
Summative

603



NC Check-Ins 2.0 Design

• Designed for online administration
• Three per content area/grade level
• Available for classroom use throughout the

school year
• Provide formative feedback data for

instructional uses
• May provide a progress indicator for each

student in relation to grade-level performance
standards

9
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Multistage Fixed Adaptive 
Summative Design

Multistage Fixed Adaptive Summative Forms

Common
Set Common 

EOG 
Achievement 

Level Scale 
Targeted Set

(Informed by 
data from Interims)

+

EOG Flexible
Summative Forms

10
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Timeline and Transition

11
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NCPAT Timeline

*Outcomes of study will affirm feasibility of statewide
implementation in 2023–24 for mathematics and reading.

12

Grade 

Level

Year 1

2019–20

Year 2 

2020–21

Year 3

2021–22

Year 4

2022–23

Year 5

2023–24

3 Statewide*

4 Delayed Pilot Pilot Statewide*

5 Pilot Statewide*

6 Statewide*

7 Delayed Pilot Pilot Statewide*

8 Pilot Statewide*
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Transition Availability

13

2021–22 2022–23 2023–24

Pilot Schools

Grades 4 and 7
• NC Interims
• EOGs

Grades 3, 5, 6, and 8
• NC Check-Ins
• EOGs

Grades 4 and 7
• NC Check-Ins 2.0
• Flexible Summative

Grades 5 and 8
• NC Check-Ins 2.0
• EOGs

Grades 3 and 6
• NC Check-Ins
• EOGs

Grades 4, 5, 7, and 8
• NC Check-Ins 2.0
• Flexible Summative

Grades 3 and 6
• NC Check-Ins 2.0
• To Be Determined

All Other
Schools

Grades 3–8
• NC Check-Ins
• EOGs

Grades 4, 5, 7, and 8
• NC Check-Ins 2.0
• EOGs

Grades 3 and 6
• NC Check-Ins
• EOGs

Grades 3–8
• NC Check-Ins 2.0
• To Be Determined
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NC Check-Ins NC Check-Ins 2.0

Purpose: provide formative
feedback

Purpose: provide formative
feedback, inform starting point
on flexible summative,
progress indicator

Mathematics: retired content
specifications

Mathematics: new content
specifications (3 domains/ 5+
standards)

Reading: text complexity
increases across forms

Reading: text complexity is
consistent across forms

WinScan reporting and NC
Test Admin reporting NCTest Admin reporting

Multiple-choice items and
numeric entry

Includes technology-enhanced
items

ISRs: quantitative reporting ISRs: qualitative reporting
609



Specifications and 
Individual Student 
Reports

15
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2022–23 Mathematics 
NC Check-Ins 2.0

• Content specifications are posted on webpage.

• Format

‒ 25 items
‒ Item types include four-option multiple-choice

items, open-ended numeric entry items, and
technology-enhanced items

‒ Calculator active and inactive sections
‒ Suggested time of 90 minutes

16
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2022–23 Reading 
NC Check-Ins 2.0

• Content specifications are posted on webpage.

• Format

‒ 24 items
 multiple-choice and technology-enhanced

‒ 3 reading selections, including distinct selection
types (Informational, Literature, or Poetry)

‒ For each selection, there will be 6 to 9 four-option
multiple-choice items or technology-enhanced items

‒ Suggested time of 90 minutes

18
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Operations, Partnerships, 
and Stakeholder Input
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NC Check-Ins 2.0 Administration

• Single or multi-day
• In-person
• Accommodates local pacing decisions as PSUs

determine order of interim delivery at any point
within the single window

• Administration and Review Period
‒October 1–May 31

21
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Partnership with the Friday 
Institute

• Fall 2021

– Cognitive labs conducted to collect information about
technology-enhanced item types at grades 3–5

• Spring 2022

‒ Cognitive labs conducted to collect information about
paper item types for students who cannot access
a computer

‒ Focus groups with teachers to discuss item types and
using reports to guide instruction

‒ Two training courses

22
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Courses

• Two training courses will be available at the
beginning of the 2022–23 school year.

• Both courses are optional, and it is a local decision
as to how they are used.

• The first course is available to pilot schools
March 7, 2022, and is 30-minutes long.

• Available July 2022, and is 10-hours long. This
course has been broken into small sections for
manageability.

23
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• Course Competencies
‒ Introduce participants in the purposes of

the NC Interims and how they can be used to
support learning as formative classroom
resources.

‒ Develop understanding of how to use and
interpret two main reports from NC Interims,
specifically the Individual Student 
Report (ISR) and the Class Item Report (CIR).

24
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Course Two: Three A's (Assessment, 
Analysis, Action) of Data... Increasing 
Achievement One Student at a Time
• Course Competencies

‒ Immerse participants in the use of data literacy and develop an
understanding of how utilizing data in assessments is integral to
K–12 teaching and learning to increase student achievement;

‒ Identify and explore best practices in data-driven decision making
as identified within research-based strategies;

‒ Empower educators (or teacher leaders) to create a positive
culture where change can best be understood and embraced by
students and parents; and;

‒ Invite educators to interact and collaborate with peers who are
implementing interim assessments, such as NC Interims, into
classroom instruction by creating a professional learning network.

25
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Stakeholder Input

• Critical to this process
‒ Public School Units (PSUs) and Schools
‒ Teacher Leadership Council
‒ Testing and Growth Advisory
‒ Configuration Control Board (group of testing

and accountability leaders that provides input to
the Division of Accountability Services on
stakeholder issues)

‒ North Carolina Technical Advisors
‒ NCDPI staff members

26
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Pilot Volunteers
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Pilot Volunteers

• Initial application to USED had two districts
and one charter school (fall 2019)

• In the 2020–21 school year, there were 180
schools, 14 districts and 8 charter schools

• For the 2021–22 school year, there are 58
schools, ten districts and 6 charter schools
‒ Also, Cherokee Central Schools

28
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Pilot Volunteers

• For the 2022–23 school year, pilot volunteer
schools will participate in the NC Check-Ins 2.0
and the flexible summative assessment
‒ The participating students will not take the current

end-of-grade assessment
‒ The flexible summative assessment is comparable

to the current end-of-grade assessment
 Students who take one will not have an advantage

over students who take the other

 The study requirement from the U.S. Department of
Education is the innovative assessment must be
comparable

29
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Pilot Volunteers

• Benefits of volunteering
‒ Provide feedback on the development of the 

NC Check-Ins 2.0 and the flexible summative
assessment

‒ Provide students with an innovative testing 
experience

30
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Participation Volunteers

• If interested in joining the pilot in 2022–23,
please email Iris.Irving@dpi.nc.gov.

• For all schools participating in the pilot for the
2022–23 school year, a letter of support will be
requested in July 2022.

31
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Questions

32
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padlet.com/irisirving/64e9gfneq130fpdm

Spring 2022 IADA Update Webinar: Questions
March 7, 2022

IRISIRVING FEB 22, 2022 08:16PM

Is it possible to take the questions from
the padlet and provide a Q&A handout....it
is getting a bit confusing

Will questions not answered due to time be
answered and sent out?

Transfer students?
If a student takes 2 Check-In 2.0 at different schools (possibly
in different districts), will this allow them to have �exible
summative? I want to know if testing at different
schools/different districts will follow the student.

Mandatory vs. Optional
Can you reiterate one more time if/when the Check-ins 2.0
and �exible summative will be required?

More information about the Flexible
Summative
Will the �exible summative be a form that has less items or the
same number of items as traditional EOGs, but with a more
targeted dif�culty level? If the item number varies on the
�exible summative, how will that impact grouping students for
testing?

Flexible Summative vs EOG
How will the Flexible Summative differ from the current EOGs
with regards to number of test items, time for testing,
retesting, and any other testing parameters we are
accustomed to with the EOG.

The targeted portion of the �exible
summative. How does it differ from
current EOG?

Local Resources
We have spent a great deal of funds for reading and
mathematics diagnostic assessments ....and developed pacing
guides.  

How will this 2.0 provide more information then, what many
districts have already invested in resources?

Are the terms NCPAT and NCCI 2.0 interchangeable?

NCCI2.0 is one piece of the NCPAT. THe other piece is the EOY
�exible summative ― ANONYMOUS

Training Courses
Are the training courses available only to Pilot schools or to
everyone? (the 30 min course and 10 hour course)

CONNECTION WITH EOG
How will users know based on 2.0 .....the outcome or starting
point on EOGs?

EOG/Flex Sum
If a school has the whole grade level taking the Flexible
Summative this year but have students at the end of the year
that don't have two interims assessments they will have to
take the EOG. Will these students be able to take the test
together or in two different sessions?

Check In 2.0
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Will teachers have access to Check In 2.0 assessments after
administration to support the analysis and action planning
process?

Can you give us an explanation of the
�exible summative test and how it differs
from regular summative tests currently
being used in NC public schools?

Determining - EOG outcome
Will the NCCHECKINS 2.0 -- equate to a passing achievement
level??  How will we know if students will be pro�cient on
EOGs if only take two out of three benchmarks? 

Optional yet Flexible Summ tied to
NCCI2.0?
Please clarify if the year-end �exible summative is tied to the
3 NCCI-2.0s. If the check-ins are tied, yet optional, how does
that affect the �exible summative?  

If schools do not participate in NC Check
in 2.0 once the �exible assessment is
required, how will that assessment be
�exible without prior Check in data.

Flexible Assessment
If student takes one Check-in 2.0 in one district and another
one in a different district, will they be eligible to the �exible
assessment? IS it 2 in one district?

I thought it was mentioned that students need to take 2
check-ins to take the �exible assessment?

What if a student does not take two Check
Ins 2.0 during the year? What will the
�exible assessment look like for that
student?

Remote Testing
Did I understand correctly that the Check-Ins 2.0 cannot be
administered remotely, like the current Check-Ins?

Optional forever... or just during the
transition period?

What improvements have been made to NC
Test Reporting? Currently, it's not great.
Can we expect improvments gong
forward? Speci�cally being able to
generate district level reports for
interims?

Instructional support and Interpretation
Can a role be created for building level instructional coaches
to see assessment data to support teachers using this data to
support their instruction and data analysis?

Flexible summative
Your slide towards the beginning suggested that �exible
summative testing would only be an option for gr 4 and 7, but
slide 29 stated that students would only do �exible summative
NOT the EOG. Is this statement just for gr 4 and 7 or 5 and 8 as
well?  

2022-23
Can you provide a simple breakdown of what options school
districts have for participating in testing (pilot or otherwise)
for the 2022-23 school year?

Can we choose schools for the pilot or must it be district
wide? 

Would schools have access to the content
as it will be listed on the ISRs prior to the
test administration for consistent
language & communication with teachers,
students, and families?
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Struggling with the "WHY"
What is the overall purpose of moving in this direction?  
Speci�cally with the mathematics not being taught across the
state in a particular manner.   

What is the why??

Can any district be a Pilot School in 2022-
23 or only those that are the schools who
participated this year?

Would schools have access to the content
as it will be listed on the ISRs prior to the
test administration for consistent
language communication with teachers,
students, and families?

Remediation/Re-administration
Will students who are not pro�cient have the opportunity for
remediation and re-administration like the students that take
the regular EOG test?

Reports
The reports in NC Test Admin are hard to follow and print at
the district level.  We need more �exibility with options: 
ex - by semester, school report vs teacher report, need the
ability to see the subscore summary for district and each
school by semester (if HS) 

We need district reports! ― ANONYMOUS

De�nitly need district Level reports and access for all school -
based staff... not just teacher of record ― ANONYMOUS

EVAAS Data
Please plan to have something in place to explain to
schools/teachers/stakeholders about the difference in testing
and how it does or does not impact growth ratings in EVAAS.

Feedback from PSUs about NC Test Admin
functionality

Is there a group that is giving feedback on NC Test Admin
functions? I feel like this is being overlooked and there are
issues. I am afraid this will cause the Check-in 2.0 testing to be
dif�cult and frustrating. The �eld has concerns and need to be
addressed prior to the September state-wide meeting.

Impact on Accountability Scores
Need more information about the potential overall impact on
school accountability model....still concerns over no state
pacing guide, especially with the survey taken regarding
mathematics and how 'None" of us are inline with the pacing
of the state math breakdown

ISRs...optional or required?
Will we be required to provide ISRs to families or will they still
be optional? 

NC Education/NCTest Admin
We need a new role created (other than teacher or school TC)
for additional staff that need access to reporting. (EL, AIG,
principals, etc.) 

Is this already a done deal?
Seems some of the 'improvements' with NCTEST ....are making
things a bit more complicated for those actually in the �eld
using the product

Facilitator Access
Will Check-Ins 2.0 have a facilitator access for those district
and school-level support facilitators, coaches, etc. who are
expected to review data with teachers in PLCs to view the
check-ins during the review period? The current check-ins
only permit the teachers associated with the course in
PowerSchool and the STC to view the check-ins for review.

unfortunately, the process allows any teacher associated with
course to access even if they are not administering ....

― ANONYMOUS

Using the STC role gives folks access to other things that they
don't need associated with NC Education/Test ― ANONYMOUS

WinScan v NCAdmin
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Will we get scan �le through WinScan for matching or will that
be handled though NCAdmin in addition to the reporting?

Great question. How will this affect accountability reporting?
― ANONYMOUS

Our district exports all the information from winscan to other
district applications. Will those be available? ― ANONYMOUS

NCPAT Courses
Are these courses available for non-pilot districts?

Actually the "NCPAT Training course and 3 A's of data" course
― ANONYMOUS

SECURITY CONCERNS
Concerns regarding security regarding this entire process. 
Will this be locked down and only available for those
administering these assessments??  Right now, every checkin
is open and available to anyone with a NCTEST
account....really concerning to move forward without
addressing this 

The current set up is a nightmare. It needs to be better
organized! ― ANONYMOUS

Agreed -- and printing from NCTEST is awful....too time
consuming.... ― ANONYMOUS

Remote Access for Check-Ins 2.0
The slide stated that the check-ins would be in-person. Will
there be a remote access code available for students learning
remoted in virtual academies in Check-Ins 2.0 as there is for
the current check-ins?

"IF" the pilot is successful
What are the criteria for the pilot to be successful? So it is
possible this would be delayed or not implemented? If so,
when?

NC Test Admin security rights
Will we be able to change rights with admins regarding
reports? Right now rights are also tied to OTISS access and
email noti�cations. 
Would like to designate what reports staff can see who are not

teachers or principals. 

Will the new Check-Ins 2.0 for NC Math 3
have calculator in active items, as well as
the Calculator Active items since the NC
Math 3 EOC only has Calculator Active
items?

why doesn't text complexity increase in
NCCI 2.0 like it did in the original?

NC Check-in 2.0 Data
Will we be able to get raw data with NC Check-in 2.0?

Will the �exible summative tests still be
20% of the student's grade?

State pacing guides
With 2.0 -- and the connection to the summative EOG -- will
state pacing guides be provided

Progress Indicator
Very curious as to how the progress indicator will be
calculated. Won't the standard vary by NC Check-in?

Progress Indicator
What is meant by progress indicator? 

A sliding scale bar will not provide the reporting components
that support instructional purposes and parent understanding.

This will lead to more confusion rather than understanding.
― ANONYMOUS

What does it mean for schools that do not use NC Checkins
but use iReady? 

Or any other benchmarking system ― ANONYMOUS
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Many of us have spent $$$ on reading and math assessments
.....NCCHECKINS may not be feasible ― ANONYMOUS

Requirement? Optional
NCCHECKINS 2.0  - required for all? optional? 

Start Date
Will the new NC Check-Ins for English II and Math 3 be
available at the start of the school year or will they be brought
online later in the year?

Tell me more about the "Progress
Indicator."

Really did not understand when explained ― ANONYMOUS

Is there a possibility that Check -ins 2.0
will be required for all schools?

22-23
If we use NC Check-Ins, then we'll *have* to use version 2.0
next year for 4, 5, 7, and 8 in Reading and Math - correct?
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Understanding Reports | NC Check-Ins 2.0 
End-of-Module Survey Feedback
Prepared by Kevin Winn, Ph.D. and Rebekah Davis, Ph.D.
September 2022

Overview 

To help educators prepare for the NC Check-Ins 2.0, pilot schools in the North Carolina Personalized Assessment Tool (NCPAT) program 

administered the 30-minute, Understanding Reports, training module. This professional development module was created through a 

partnership between the North Carolina Department of Public Instruction and the Friday Institute for Educational Innovation to help educators 

understand the class item report and individual student report. As a part of the ongoing evaluation, participants responded to a short survey at 

the end of the module.  

Sixty-six representatives from 17 school districts and 10 charter schools completed the survey. Of those, 42 (64%) were administrators, 16 

(24%) were teachers, and eight (12%) were coaches. Slightly less than half (47%) of respondents reported taking the training as a 

requirement. Many who voluntarily completed the training reported being curious about the new assessments, and they wanted to see what 

they would need to know for the future statewide rollout of the NCPAT. 

Closed-Ended Survey Results 

Teachers consistently rated the course higher than administrators and coaches. Responses included 100% of teachers agreeing that they 

had a better understanding of (1) how Check-Ins data might be used to inform instruction, (2) how they might interpret results in the class item 

reports, and (3) how to use the individual student reports to interpret student data. Further, all respondents agreed the training was relevant to 

their professional needs. 

Teachers 

Strongly Agree 

and Agree 

Administrators 

Strongly Agree 

and Agree 

Coaches 

Strongly Agree 

and Agree 

As a result of my completion of this training, I have a better understanding of… 

how data from the NC Check-Ins 2.0 might be used to inform instruction. 100% 86% 86% 

how to interpret the results in the Class Item Reports. 100% 86% 86% 

how to use the Individual Student Reports to interpret student performance data. 100% 79% 86% 

Ratings by administrators and coaches were also consistently high, with the lowest rated item related to the module meeting their immediate 

needs for using the NC Check-ins 2.0. The difference between administrator and coach responses compared to teacher responses (both in 

general, and in this specific area) may be explained by the training’s focus on teachers’ use of NC Check-Ins 2.0 data in their classrooms. 

Teachers 

Strongly Agree 

and Agree 

Administrators 

Strongly Agree 

and Agree 

Coaches 

Strongly Agree 

and Agree 

This training… 

was relevant to my professional development needs. 100% 88% 86% 

met my immediate needs for using NC Check-Ins 2.0. 94% 69% 72% 

provided examples of effective practice I can apply in my professional setting. 88% 79% 86% 

will likely contribute to positive changes in my professional practice. 88% 79% 86% 

will likely contribute to positive changes in student learning. 82% 79% 86% 
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Teacher-specific items presented the most variation within teacher responses and may reveal areas where the longer training and ongoing 

support could fill in gaps and increase teacher satisfaction. The item with the least agreement in the survey data, teachers’ response to “I am 

better able to stay on pace with learning targets throughout the year,” could be highly dependent on teachers’ contexts and therefore less 

about the quality of the professional development. 

 

Module Feedback 

Analysis of open-ended survey items indicated that respondents had favorable reactions to the 30-minute training module overall. Both 
teachers and those in leadership roles found the training beneficial to their practice. When asked what the most valuable aspect of the training 
was, answers tended to focus on gaining an understanding of the reports and seeing real examples of the reports. As one administrator 
noted, “For me, this is the first time I have been able to clearly analyze an NC Interim Report.” Leaders also noted how useful the module was 
for developing an understanding of how to share the information with teachers at their schools. One teacher shared, “I am both a teacher and 
the Test Coordinator for our school, and I find this very useful in helping to train our staff on the NC Check-In 2.0 and PATs.”  
 
While the feedback was generally positive, respondents suggested course improvements. Frequent answers included making the course 
more interactive and adding video/audio. As one administrator noted, “It would be great if this course could be presented with audio/video 
format. So many of our younger teachers view and receive information this way due to social media influences that it makes sense to 
enhance this course in this manner.” Respondents also advocated for more interactive activities. Suggestions included discussion boards, 
mini quizzes, and the ability to annotate on the report to make the learning more meaningful. 

NCPAT Pilot Feedback 

When asked to share feedback on participation in the NCPAT pilot, respondents frequently noted how helpful the Check-Ins, or Interims, were 

for guiding their classroom instruction. They value having formative data at multiple points throughout the year and appreciate how it does not 

feel like high-stakes testing. One teacher indicated they appreciated the “more relaxed testing environment for the students as they do not 

feel the ‘stress’ like they do on an EOG because it is formatted to be given the same as a classroom assessment.”  Further, respondents 

valued learning how to analyze the reports and appreciated the data points within them, with one teacher writing, “Item analysis provides 

specific and useful data.” 

Finally, there was a wide variety in answers when respondents were asked how the NC Check-Ins 2.0 could be improved. However, several 

answers were focused on the timing of the Check-Ins throughout the year, with respondents noting disconnects between when the Check-

Ins/Interims took place versus what had been covered in the classroom already. One teacher emphasized this when they explained, “Please 

allow adequate time for instruction before giving the interims, especially the first one. It is impossible to get all of that in with truly teaching and 

make the data more relevant as well as not [to] discourage students.” Other improvements surrounding the NC Check-Ins 2.0 included 

logistical issues, such as making the data usable in a downloadable CSV/Excel file, improving the ease of signing into the Check-Ins 2.0 

system, providing more technology-enhanced (TE) sample questions, and offering more training to teachers before implementation. 

13%

31%

19%

31%

25%

31%

44%

50%

38%

38%

44%

25%

31%

31%

25%

25%

I am better able to evaluate my students’ learning.

I am able to target instruction to my students’ needs.

I have a better understanding of the state’s instructional standards.

I am better able to stay on pace with learning targets throughout the year.

My students will be better prepared for the end-of-grade tests.

As a result of my school’s participation in the 
NC Check-Ins 2.0 pilot program

Disagree Neither agree nor disagree Agree Strongly Agree
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ID

I have a question about 
the draft test 
specifications for . . . Subcategory Question

4 Grade 3 Test specifications
Interim 1 covers all 4 operations based upon the standards.  Will the Interim focus on specific parts of a standard (like the Check In - where it may focus on 
multiplication instead of multiplication and division) - or - will it be assessing the whole standard?

5 Grade 3 Test specifications 3.oa.1 and 3.oa.2 are both listed... 3.oa.3 is word problem focused.. are we assessing word problems embedded in oa.1 and oa.2 ? 

6 Grade 5 Test specifications
Will the DOK levels be similar to the Check-ins on the assessments a?  On the Check-Ins this has meant that higher DOK is often an application of several 
standards with the listed standard as the Priority standard.

7 General question Check-Ins/Interims can you explain will teachers get access to the items on these formatives? like the check-ins! 

8 General question Check-Ins/Interims
It is our understanding that these interim assessments have a maximum of 5 standards per assessment.  I noticed on the draft for 4th grade that there are 6 
standards listed in Interim 1 and 7 listed in Interim 3.  Can you provide some explanation? 

9 General question Test specifications
Where do we find the test specifications for 4th grade? 

10 General question Check-Ins/Interims

What is the most significant difference between the interim and the check-ins? 
Is it the goal of the state to transition to required interims?
If we are doing Check-ins now, would we still do interims while voluntary? 

11 General question Leadership Since this initiative was started under our previous state Superintendent, is there a strong support from our new leadership? 

12 General question Check-Ins/Interims
I have a basic question because I am confused. Are the "Interim Assessments" the same as CheckIns with the exception of the flexibility of choosing what 
assessment to implement when (due to pacing differences statewide)?

13 General question Flex Summative If the interims are optional, what would be the benefit of the flexible summative?
14 Grade 5 Test specifications Would it be possible to see the DRAFT of the Interim for Grade 5 today?

15 General question Flex Summative
In the flexible summative, specifically what impact will the interim assessment results have on what questions a student receives? Will it affect the number of 
questions? The types of questions? The standards assessed? The DOK of the questions?

16 General question Voluntary/Mandatory

If an LEA chooses to give the three interims, are we simultaneously agreeing to the flexible summative?  

Is opting into the interim and flexible summative an LEA or individual school decision?

17 General question Testlets

Would it be possible as you build the test bank from which each interim is built, to give each school the flexibility to select the standards individual in groups 
of 5 (or 6 or 7 etc) that would be included on that interim for that school? This would put it at the school's discretion to assess the standards that have been 
taught according to their own pacing. In theory it could look like a "drag and drop" type menu where schools were told to select x number of standards to 
create the test. The remaining standards would then be available for interims 2 & 3. Any standards already chosen would drop from the menu so they could 
not be assessed twice.

18 General question Voluntary/Mandatory If the interims remain voluntary, what happens if a school opts out of the NC interims? What assessment do students take at the end of the year?

19 General question Flex Summative

Will the flexible summative replace the EOG?

Is the flexible summative optional?

What makes the flexible summative flexible? 

If a school does not give 2 interims by April will they not be able to take the flexible summative?

20 Grade 3 Timeline
At the AIM conference and in Dr. Howard's presentation on Tuesday, she said 3rd grade was not part of NCPAT. She went on to say it was because of all the 
other stuff, including RTA at 3rd grade. Her slides were specific to 4th-8th. Was this just in reference to the pilot? 

21 General question Flex Summative
How will the Flexible Summative look different for each student? If a student starts at a lower level entry point based on their performance on the Interims, 
how will they have about the same amount of questions as a student that has a higher level entry point and still test at the same level of rigor? 

22 General question Flex Summative Will students who take a different assessment (Regular EOG) be compared within the same percentiles as students who take the Flexible Summative? 
23 General question Item type Will there be a variety of formats for questioning?- Gridded response, multiple-choice, numeric entry? All grades?

24 General question NC Check-Ins/Interims If a system opts out of the flexible summative and interims, will the NC Check-ins still be available to them?  If yes, will they stay the same or be revised?

25 General question Flex Summative
Can you explain a little more about the difference in the flexible summative?  So are you saying that the ones who struggle will have a lower entry point, but 
more questions?
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26 General question Timeline
Can you show us the timeline again?  When will districts begin to implement the NC Interim/Flexible Summative assessments? I know some are piloting 
now....

27 General question Test specifications Where can I find the test specifications for other grade levels that are already piloting the NC Interims?
28 Grade 5 Test specifications Would you mind showing the Test Specs for grade 5 one more time?
29 General question Timeline are we moving from pilot status to full implementation required for all districts by 2023?
30 General question Check-Ins/Interims Please clarify which check-ins will still be available in 22-23?  Which grades in math?  Will Check-ins still be available in Reading?
31 General question Voluntary/Mandatory When this is rolled out state wide, will this be mandatory state wide?

32 Grade 5 Test specifications
I'm wondering about placing adding fractions after multiplying fractions.  When students multiply mixed numbers using an array, they need to add with 
unlike denominators.

33 General question Pacing Will the Tools4Teachers site be updated to reflect the testing changes?
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Job Title

Please provide your feedback on the groupings of the assessed standards for Grade 3 
Math, keeping in mind psychometric considerations (3 domains and 5 standards per 
interim).

Please provide your feedback on the groupings of the assessed standards for Grade 5 Math, keeping 
in mind psychometric considerations (3 domains and 5 standards per interim).

Instructional Facilitator I liked the way you explained it ‐ looks good! Nice ‐ double checking on NF.7 / like a variety of DOK 

Math Instructional 
Coach

I am concerned with the standards on Interim 1, because this Interim covers addition, 
subtraction, multiplication, AND division.  Since 3rd grade is the initial introduction to both 
multiplication and division, could you consider moving 3.OA.2 to a later Interim? This would 
provide more time for teachers to build the critical foundation for these two new operations 
without rushing to expose before an Interim.  If you replaced this with area (because of its 
direct relationship to multiplication), you would still meet your 3 domain requirement for 
Interim 1.

I appreciate the time that you've taken to carefully consider the standard progression and 
the opportunity for districts to provide feedback!

This progresses nicely, and I think the timeline is appropriate for instruction.

As feedback for the actual assessment, can you ensure that the open response questions are a similar 
proportion to the EOG?  Currently on some Check Ins, there is a much higher percent of open 
response questions on the Check In when compared to the EOG.  This skews scores lower and makes 
student progress more difficult to compare.  (I don't worry as much about Calculator Active/Inactive 
proportion, as this is more dependent on what standards are being assessed.)  Thank you for your 
consideration!

MATH SUPERVISOR THESE STANDARDS ARE REASONABLE AND FEASIBLE.  THESE STANDARDS ARE REASONABLE AND FEASIBLE. 

Teacher I like the thought that was put into this grouping.  It makes sense and looks doable.
I am not as familiar with 5th grade standards, but from what was said at the meeting these interims 
look adequate.

K‐8 Math Instructional 
Specialist

The grouping of the standards is reasonable because they are essential for success with 
learning the other standards contained within each grouping.  

The grouping of the standards is reasonable because they are essential for success with learning the 
other standards contained within each grouping.  

K‐5 Curriculum 
Specialist I think the progression of the third grade standards look good.

I do not like the placement of NF.1.  Many of the teachers that I work with have been unhappy about 
placing this standard after NF.3 and NF.4.  It would make more sense to me to move MD.2 to third 
quarter and NF.1 to second quarter.  Thanks for the information today.

Assistant Principal 

The overall grouping of the interims are appropriate but would like to see OA9 swapped 
with MD8 allowing more insight into 2nd grade concepts of polygons and additional 
principals with perimeter. Not all standards in interim 1 would be completely taught by the  
first administration but can be used as a pre‐assessment for standards to come. 

Although this does not necessarily match our pacing, the grouping of standards together and interim 1 
not having fractions is appropriate. 

Elementary Math 
Coordinating Teacher

We would like to see the following grouping of standards:  
Interim 1: OA.2, OA.3, NBT.5, MD.5, MD.2
Interim 2: NBT.3, NBT.6, MD.1, NF.3, NF.4,
Interim 3: NBT.7, G.1, NF.7, NF.1, G.3

K‐5 Math Curriculum 
Specialist

We agree with the standards/domains for Interim 1. However, we are concerned with 
Interim 2 including NF.1 and NF.2 since it is typically not introduced until February or later. 
Our suggestion is to remove NF.1 and NF.2 from the second assessment. Instead of those 
standards, we recommend NC.3.OA.2 as well as NC.3.G.1. We agree with the 
standards/domains for Interim 3.  We agree with all three interim selections.

Director of Curriculum 
(Math & Science)

Move NF.1 and NF.2 to Interim 3
Move MD.7 to Interim 2
Move OA.3 to Interim 2
Add NBT.2  to Interim 2
Assess MD.5 and MD.7 to Interim 2

This pacing will require extensive revisions to our curriculum documents and will involve reordering 
many of the units of the published curriculum we use.  It's unfortunate that we're required to report 
out on 4 domains in the first interim.  I don't understand the connection of the coordinate plane to 
the standards in that first interim.   Would prefer to have 5.G.1 in a later interim or not at all.
Move NF.1 to Interim 2
Move NF.4 to Interim 3
Move NF.3 to Interim 3
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District K‐5 
Math/Science Lead 
Teacher

I like the groupings of the standards selected for Interim 1.  I also like that OA8 is tested 
twice, over two interims.  This is a difficult standard and it will be nice to see students' 
growth and learning with this standard.  
I would prefer for MD7 and MD8 (area and perimeter) to be grouped with OA3 and OA8 
(multiplication/division) for the Interim 2.  Area is an excellent connection to multiplication.  
I would also like the fraction standards (NF) to be grouped together for Interim 3.  Moving 
these standards would alter the domains for Interim 3. However, another standard such as 
G1 could be tested in Interim 3 to add another domain.  Geometry would fit well here since 
students are partitioning shapes as they learn about fractions. 
Another possibility:  
Interim 2 ‐ OA3, OA8, NBT3, MD7, MD8
Interim 3 ‐ OA8, NF2, NF3, NF4, G1 (removed NF1 since it is connected with NF2)   

I like the grouping of standards selected for Interim 1.  I think they correlate well together.  
For Interim 2, I feel like NF4 (multiplication of fractions) should be moved to Interim 3.  This is a very 
difficult standard and takes a long time for students to learn and master.  Students must learn to 
multiply fraction by whole number, whole number by fraction, fraction by fraction, and mixed 
numbers.  It is a very difficult standard.  If it does stay in Interim 2, I would suggest testing it again in 
Interim 3.  I would not test NF7 over two interims. This is a pretty easy standard for our students to 
master since it only involves unit fractions and can be easily modeled.  
If NF4 is removed from Interim 2, NBT3 (place value) could be moved to Interim 2.

Other possibilities:
Interim 2:  NBT3, NBT6, NF3, NF7, MD2
Interim 3:  NBT3, NBT7, NF1, NF4, MD1

Interim 2:  NBT6, NF3, NF4, NF7, MD2
Interim 3:  NBT3, NBT7, NF1, NF4, MD1  

Associate Professor, 
Mathematics Education

The groupings work well for interim 1.  One suggestion is to put MD.7 and MD.8 (area and 
perimeter) in Interim 2 because area and multiplication are so naturally connected.  Then 
move NF.1 and NF.2 to Interim 3.  This means you would need another domain for Interim 3.  
G.1 would be a good addition there since students spend lots of time partitioning shapes 
when working with fractions which would again allow for connections to be made across 
concepts during instruction. Another option would be MD. 5 for the same reason 
(connection to fractions).

Thank you for putting OA.8 across two interim assessments, particularly since this standard 
has to do with word problems.  I was slightly concerned to hear that no word problems 
would be included in interim 1 because the phrase word problems is not in the standard 
(maybe I heard this incorrectly in the webinar). First, all concepts should be introduced in 
context to boost conceptual understanding.  Skipping straight to the symbolic often leads to 
rote use of algorithmic procedures without understanding.  Second, if concepts are tested 
only with calculations and not word problems on the interims and then later with word 
problems on the EOG, will the interims provide a true indication of a where a student is 
performing for the flexible summative?

Thank you for providing multiple offerings of the webinars and this link for people to give 
feedback at the conclusion.

5.NF.4 needs to be moved to interim 3 or left off the interims all together. A comment was made 
during the webinar about teachers wanting multiplication of fractions before addition and subtraction 
and how that didn’t really make sense to you, but you followed what teachers wanted.  This issue 
more nuanced than that.  Fraction learning trajectories in research (See Empson, et al. , 2011, as a 
good resource) suggest that fraction instruction begins and ends with multiplication and division with  
equivalence, addition and subtraction coming in the middle. Therefore, while we would want some 
multiplication and division to come before addition and subtraction, mastery of multiplication of 
fractions as described in 5.NF.4 would come at the end of that process and take a good part of the 
year.  The trajectory suggests that students need to start by engaging in fair‐sharing problems to see 
the relationship between fractions and division (first whole number division‐‐2 people sharing 8 
cookies; then division which results in a whole number and a fraction—2 people sharing 5 cookies; 
then problems which result in a fraction less than 1 – 2 people sharing 3 cookies) – described in 
NC.5.NF.3.  Another first step in understanding fractions is the multiplication of a whole number by a 
unit fraction to make the connection to repeated addition (2/3 is the same as 1/3 + 1/3 which is 2 
groups of 1/3). In NC this is covered in grade 4 (4.NF.4) and can be solidified in grade 5 in standards 
like NBT.1 where students look at digits in one place being 1/10 the value of the place to the left and 
10 times the value of the place to the right, allowing students to make meaningful connections 
between fractions and decimals (metric measurement is a good connection here, too). 

The learning trajectories then move to equivalence and comparison, and addition and subtraction 
with unlike denominators before circling back to multiplication of fractions by a fraction.  For this 
reason, NF.4 in Interim 2 is too early.  

Finally, in general, I would like to comment on the issue of flexibility in pacing. While you have made 
very clear the interims can be given in any order and at any time at the teacher’s choosing, the 
sequential nature of mathematics 
(as noted in the above discussion of fractions, for example) means that interims really can’t be given in 
any order. 

Lead Elementary Math 
Teacher Move 5.NBT.5 from Interim 1 to Interim 3.  Move 5.NF.7 from Interim 3 to Interim 3 to Interim 1.
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K‐12 Mathematics 
Specialist

It seems like a whole lot to test 3rd graders on these three AND the required RTA test(ing) 
that occurs. This is a LOT for a 3rd grader ‐ it's also worth pointing out that while our 
students do see the OA in the first quarter this work is going throughout the year and is 
strongly embedded with the NBT and MD standards for the grade level. These standards 
build over the year ‐ we would have to wait to give all three of these in the early spring due 
to the spiraling nature of these standards and the validity of the data they could produce. 

No feedback on the order but again the 5.OA.3 traverses the year as does the NBT and NF work. These 
standards are addressed in units of study but are continually refined within and across units. While I 
understand the flexibility in assessing the interims to be completely effective we don't reach the depth 
of standards until the end of the year due to a deep spiral that exist in our instruction. 

Instructional Coach

Is the psychometric decision final (as far as mandating 3 domains/5 standards in each 
Interim)?  Is it possible to provide a bank of standards based questions, to allow districts 
more flexibility with their own pacing?  With this option, each district could align the 
Interims to their current pacing guides and curriculum.  

We agree with moving 3.NF.1 and 3.NF.2 to the 2nd Interim. 

Is the psychometric decision final (as far as mandating 3 domains/5 standards in each Interim)?  Is it 
possible to provide a bank of standards based questions, to allow districts more flexibility with their 
own pacing?  With this option, each district could align the Interims to their current pacing guides and 
curriculum.  

We feel that 5.NF.1 should be taught before 5.NF.4 and/or 5.NF.7  (we think they should learn to 
add/subtract fractions before multiplying/dividing fractions).  The proposed sequence would be 
acceptable if students come to fifth grade with a firm foundation of fractions. We often have to back 
up and solidify foundational fractional understanding. 

Interim Assistant 
Principal

Our 3rd Grade teachers were pleased with the specifications. Many of the standard's 
placement aligned with how they had filled out the survey. Our 5th Grade teachers were pleased with the specifications. 

644



V.A-03: Middle School Mathematics Webinar Audience Questions 
  

645



ID

I have a question about 
the draft test 
specifications for . . . Subcategory Question

1 General question Housekeeping Can you please provide a link to the slides for today? It took a long time for the webex to open on my computer, sorry.

2 General question Flex Summative A school must use interims in order to participate in the flexible summative. For schools that do not use any interims what is their end of year assessment opt

3 General question Test specifications You mentioned that these tests were not bound by the calculator use as the check ins. Can you speak more on this? Or is there more to come at a later time?

4 General question Flex Summative
When the flexible summative is available, will proficiency be based on an average of the interims and flexible summative, or will proficiency just be measured
flexible summative at the end of the year? Can you provide more clarity on the term "flexible summative?" How is it different than the current EOG?

5 General question NC Check‐Ins/NC InterimWill we receive data back after each Interim or after two Interims?

6 General question Pacing

What about the grouping of the standards within the interim: What if they don’t match? What if there is a standard that won’t be taught until another quarte
is included in that grouping. 

Partnership with Friday’s Institute: 
The Friday's institute suggested pacing does not align with the grouping of standards on the NC Checkin, is this being considered when developing the groupin
standards for NC Interims?

7 General question NC Check‐Ins/NC InterimCan you explain the difference between the Check‐ins and Interims?

8 General question Test specifications
Will you be able to share the state data with us that you are sharing in this webinar. I would really like to be able to share some of this with teachers to help t
understand why certain standards are grouped together.

9 General question Test specifications How many items per interim? How much time should be allotted per interim?
10 General question NC Check‐Ins/NC InterimWe are unable to pull data by class this year, we can only pull as a large group. Can we get this updated to pull reports like we have in the past?

11 General question NC Check‐Ins/NC Interim
Will the current NC Interim for Grade 7 Math being used by pilot schools replace the NC Check In for Grade 7 math next year (2022‐2023) for districts who are
the pilot but want to continue with NC Check‐Ins?

12 General question Mandatory/Voluntary
Are these interims going to be mandatory once the researchers finish? And, how will the data from these interims be used by DPI and by the researchers? Wi
messaging be coming from DPI Assessment division to help administrators know how and how not to use the data (especially punitively towards teachers)?

13 General question Flex Summative How is it okay if students haven't covered a standard on an interim yet their Formative Summative is based on the Interims?

14 General question Pacing

On the NCDPI website there is a partnership for Secondary Math, North Carolina Collaborative for Mathematics Learning (NC2ML). This partnership has a sugg
instructional framework that does not align with the grouping of standards on the NC Check ins. Will this be considered when grouping of standards for NC In

‐ my previous questions said partnership with Friday Institute. I looked on NCDPI for the correct name of the partnership. 
15 General question Flex Summative How is the coming summative assessment that the interims tie into different from EOGs?
16 General question Flex Summative How does the Flexible Summative differ from the EOG's
17 General question NC Check‐Ins/NC InterimWill Interim test items be pulled from the same bank as NC Check‐ins? 
18 General question NC Check‐Ins/NC InterimWill we still be able to give Check‐ins (old standard alignment) or will they be replaced by Interims? This will take place in 2023‐2024, correct?
19 General question Mandatory/Voluntary Are students required to complete two assessments prior to mid April?
21 General question Test specifications How is it determined which standards will be CI versus CA?

22 General question NC Check‐Ins/NC InterimJust want to be sure I understood this correctly ‐ Did you say that next year, Grades 4, 5, 7, and 8 will transition to NC Interims ‐ but 3, 6 will continue Check In
23 General question Test specifications Do you have the Grade 7 Interim Specs that you could show?
24 General question NC Check‐Ins/NC InterimCurrently, the NC Check In questions remain the same from year to year.  Will this be true for Interims as well?

25 General question NC Check‐Ins/NC Interim
If schools are currently piloting grade 4 and 7 Interims, and we have feedback for grade 6 and 8 interims, then why are we transitioning to grades 4, 5, and 7,8
year and not grades 4,6,7,8? 

26 General question Flex Summative

I just want to be sure I understood this correctly....
This will not be a required statewide system in 2 years? Up until this point, it has been the message that we are moving the entire state to this system of inter
assessments and a flexible summative. However, that is not the case?
To help me understand the flexible summative, what will the difference be in the summatives two students who have had different math performance on the
interims. Will one be shorter than another? Different language? Different numbers to make questions on different levels? I don't understand what will be "fle
with this summative.

27 General question NC Check‐Ins/NC InterimDid I hear correctly that next year, all schools will give the NC Interims for grades 4, 5, 7, 8?
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28 General question Participation
I appreciate the timeline slide you added about when resources will rollout.  If we are not a pilot school district, can we opt‐in at any time over the next few s
years, or did we already have to make that election?

29 General question When will NC Interims be available for district leaders to view?

30 General question
1.)  What are the advantages of using the Interims vs. continuing the Check‐ins?
2.)  Are all schools automatically going to make these changes to Interim or do we have to request the change?

31 General question

Is it an expectation that everyone will be giving the NC Interims and Flexible assessments by 2024?  

And is it possible for this information to also be shared with CAOs?  Sometimes information regarding content and testing gets lost.  

32 General question Will the flexible summative EOG be available for non‐pilot schools who participate in the Interim Assessments?
33 General question Does the whole district need to buy‐in or can individual schools choose to join?
34 General question Does the whole district need to opt in or can a single school opt in for interims next year?

35 General question
On a spectrum of availability to review the test with the students, we currently have quite a bit of openness with the check‐ins but a lot of security with the EO
Where will the NC Interims fall on this spectrum?

36 General question So each student could possibly have different flexible summaries within the same class, right?
37 General question Is it reasonable to state that "Flexible Summatives" are a form of differentiated EOG's based on Interim data?
38 General question Are charter schools allowed to participate in the pilot program?

39 General question
Will teachers and schools get student specific data from the Flexible Summative? In other words, we there be a data breakdown of how the students did on th
common item set AND the customized item set? And are those customized item sets still grade‐level aligned, or do they assess above/below grade level?

40 General question Do you have to opt in as a pilot for every grade level that is available. (i.e. could we opt in for every grade level except for 3rd).

41 General question
If our system wanted to "volunteer" to be a part of the study where do we fit in?  Go straight into 2022‐2023 plan with 4th and 7th taking flexible summative 
year?

42 General question

I am still confused on the flexible summative.  There are 30 or so different versions...if we have students from all levels NP through Level 5 in our class ‐ will al
students in that class take the same version?  If so, is this really flexible?  Obviously the EL's and EC students could benefit flexibility, but they are mixed in wit
students causing differentiation to be a necessity daily.

44 General question Where could we see the draft specifications for grade 7?  

45 General question
Have there been any conversations around different groupings for Accelerated Middle School courses that may have some major differences in groupings wh
compared to grade level courses?

47 General question Appreciate the flexibility on which order we give the tests! Is there any chance that schools can reorganize the standards on each test as well to fit local curric
48 General question Are there plans to follow this new framework for Math 1? 
49 General question When do you expect to release the final drafts of the standards covered on the interims?

50 General question

What is the deadline for deciding if our PSU will participate in the NC Interim process?
Cost?
Sorry if I missed this earlier...

51 General question Are there any plans for the interims OR flexible summative to become mandatory? 

52 General question Will this order/interim process remain optional after the 23‐24 school year? If it becomes required, it feels a lot like the state mandating a pacing order/curric
53 General question Will we receive any information about the summative?
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Job Title

Please provide your feedback on the groupings of the assessed standards for Grade 6 
Math, keeping in mind psychometric considerations (3 domains and 5 standards per 
interim).

Please provide your feedback on the groupings of the assessed standards for Grade 8 Math, keeping in mind psychometric 
considerations (3 domains and 5 standards per interim).

8th Grade Math 
Teacher N/A

Why are 8.G.3 & 8.G.5 being tested on separate interims?  These two standards tend to lend themselves to being taught together
well, particularly after an emphasis on 8.EE.7.  Please consider revision. 

6th grade Math teacher Looks good. Wondering why RP.2 was taken out.  Looks good
teacher Where is RP.2? Looks good.
Teacher Where is 6.RP.2? Looks good. 

6th Grade Teacher Where will 6.RP.2 come into pacing? Why are area, surface area, and volume still separated?  n/a
8th Grade Math N/A Disregard my previous Question, I was mistaken on my Standards!

Math Instructional 
Coach

I appreciate the shift in EE standards that provides formative assessment on skills that will 
impact instruction in subsequent years.  Thanks for your hard work!

As feedback for the actual assessment, can you ensure that the open response questions are 
a similar proportion to the EOG?  Currently on some Check Ins, there is a much higher 
percent of open response questions on the Check In when compared to the EOG.  This skews 
scores lower and makes student progress more difficult to compare.  (I don't worry as much 
about Calculator Active/Inactive proportion, as this is more dependent on what standards are
being assessed.)  Thank you!

Progression of standards looks great on this one!

As feedback for the actual assessment, can you ensure that the open response questions are a similar proportion to the EOG?  
Currently on some Check Ins, there is a much higher percent of open response questions on the Check In when compared to the EOG.  
This skews scores lower and makes student progress more difficult to compare.  (I don't worry as much about Calculator 
Active/Inactive proportion, as this is more dependent on what standards are being assessed.)  Thank you!

MATH CURRICULUM 
SUPERVISOR THIS SEEMS REASONABLE AND FEASIBLE. WE WILL NEED TO ALTER OUR PACING A LITTLE, BUT THIS WILL WORK.

District Math Specialist
These are closely aligned to the Check‐Ins already in place.  I appreciate the similarity for 
pacing purposes.

Interim 1 is TOO packed!  Why do we have to have 5 standards tested?  Didn't you say that we had to test between 3 and 5?  There is 
no flow to these standards, not to mention the number of additional standards that must be taught in conjunction with these 
standards.  Teachers will be OVERWHELMED at the beginning of the school year with this looming over them.

K‐8 Math Instructional 
Specialist

The grouping of the standards is reasonable because they are essential for success with 
learning the other standards contained within each grouping.  

The grouping of the standards is reasonable because they are essential for success with learning the other standards contained within 
each grouping.  

Secondary Curriculum & 
Instruction and 
Professional Learning 
Specialist

These align with our current units and I think these groupings make sense and emphasize 
what's really important for algebra moving forward.

The groupings for interims 2 and 3 make sense, but I do not think having 8.F.1 in Interim 1 will be helpful data. It is the only standard 
in the grouping that includes two quantities/variables. The other work being done on the coordinate plane in this grouping is 
dilations, translations, etc. and I could see it being confusing for students to study shapes on the coordinate plane so closely to 
defining functions on the coordinate plane. Because the grouping already has three domains, and because we do not introduce 
functions (8.F.1) in the context of any of those other standards, it stands out as one that doesn't belong in that grouping. It also tends 
to lock us in to a certain order by putting F1 in Interim 1, then F3‐5 in Interim 2, then 8F2 and EE8 in Interim 3. It would force more of 
a change of sequence for us.

Secondary Math 
Curriculum Specialist 

Concerns about the selection of standards for 6th grade.  Did input from each district have 
the same weight?  Ex: districts with 5,000 students and districts with 50,000 students.  Many 
of the large districts are using a curriculum and NC2ML scope and sequence that allows the 
concepts to be developed and the listings for 6th grade are different than what we will cover. 

Will there be opportunities to revisit the standards that are assessed and when?  Many of the large districts are using a curriculum 
and NC2ML scope and sequence that allows the concepts to be developed and the listings for 8th grade are extremely different than 
what we will cover.  

Middle School Math 
Teacher No Comments at this time.  I am still processing a lot of it.  Your logic makes sense.   The previous alignment was difficult.  Splitting the functions standards are going to help a lot.  Thank you!

Math Specialist No concerns this looks appropriate. 
Will the website Tools 4 NC teachers be updated to match the new interims?
Some schools offer a compacted 7/8 grade math course will this be addressed or adjusted to meet the new interims?

649



Professor of 
Mathematics Education

g p g gg y g p g
the data on 8th grade made it difficult to come to agreement. For example, it was said that a majority of those surveyed say they 
teach G.2 and G.4 in first quarter but do not need to get data reports on them. Therefore, the decision was made not to include them 
on interim one. We know from NC district leaders that the interims (or check ins) dictate pacing in this state, even though the NC 
Assessment representatives continue to disregard this feedback. Since the interims will be used as a default pacing guide, I worry that 
G.2 and G.4 will not be taught until last quarter but should be taught earlier. Also, EE.1 is a conceptually difficult standard to master in 
8th grade and takes all year. It absolutely should not appear on interim 1.

And related to the interims becoming pacing guides, they become so because administrators often use results from assessments in 
harmful ways, harmful to both students and teachers. While NC Assessment representatives can say that they are only to be used for 
formative assessments, we know that this will not be the case everywhere and we will be doing damage to students. What supports 
are being put into place now to keep the results from interims from doing damage? We were told that the Friday Institute is putting 
together classes, but what are they about, when are they and who attends? How will these be advertised and how can you ensure 
that the right people get the right message?

We have been told that the interims can be given in any order and that districts can choose two of the three. Much of mathematics 
has an order to it, so how is it possible to take interims out of order? Research has revealed learning progressions for each grade level 
that specify the order that content should be taught. I have a feeling that research backed learning progressions were not used to 
create these interims. Rather, we are letting psychometrics dictate learning in NC, not research about students' learning of 
mathematics. This is unethical. And if districts can choose 2 of 3 interims, then why have 3? Why not just have 2 interims with longer 
space between them? And why must there be 3 domains tested psychometrically? That has not been made transparent. Why won't 
DPI release the survey results that led to these clusterings? Why can't this be made transparent? Who were the pilot districts? 

If this is a research project, what if the research shows it is not working for our students? Will these interims stay, despite a failed 
research project? I know that it has been said that these interims are not mandatory, but that statement is always followed by "at this 
time." That usually means that they will become mandatory down the line. What if they are not sound?

A very likely scenario is that students will not have learned a standard (maybe two) by the time interim 1 is to be implemented. If 

Middle School Math 
Instructional Coach

Interim 1‐Beginning the school year with NS.1‐4 and EE.1 may be a better start to the year. 
Many skills in 6th grade involve fractions, dividing, and decimals. By beginning this way, you 
could then be reviewing these standards when teaching the rest of the 6th grade curriculum. 
Then move into RP1 and 3.
Interim 2‐Next do RP.4 & 2. Then move into all things G. 
Interim 3‐Finish G and EE. 

Interim 1‐Beginning with rational/irrational numbers and exponents is a great start to the school year. The other standards seem to 
jump around and not have consistent flow from one standard to the next. Transformations should be moved from Interim 1 to Interim
2 and added with G.5.
Interim 2‐EE.7‐8 together
Interim 3‐All things Functions. 

Sr. Admin MS Math

We have no concerns for the groupings of the Grade 6 standards on each of the Interims.  
However, we do have concerns about the pacing.  Based on our pacing, if we do decide to 
participate in the Interims, this will push administering Interim 3 close to EOG time.  There 
won't be a lot of time to use the data to inform/adjust instruction.  

Based on the grouping of the standards and our pacing, we would have to give Interim 2 and 3 after quarter 3 and Interim 1 in quarter 
4.  
If the configuration doesn't change, we can't use this at all.  

Middle Grade 
Instructional Coach

These groupings seem logical.  Teachers are concerned about pacing and finishing teaching 
material prior to NC Interim being administered.  This is a question about the process, not 
the grouping of standards, but will PSUs have flexibility with scheduling interims to fit their 
pacing? No concerns about this pacing for 8th grade.

Math Supervisor

NC.6.NS.4 should not be on interim 1. Please move this until Interim 2 (or even 3). I do not 
understand why this standard is grouped with the others in this grouping. We teach NS.2 and 
3 after second quarter is over, but I am not concerned because we can late until later to give 
Interim 2. I am a little concerned over NC.6.EE.1.

These grouping for 8th Grade are ridiculous. They do not match any guidance given by any NC groups or any of the curriculum options 
we have for NC. I would not even know at what point in the year any of these interims would make sense to administer. I understand 
what you were saying about needing some sort of standards for Interim 1 and the whole state had said those Geometry standards 
shouldn't be tested, however, that doesn't mean you should just pick standards that we teach later in the year and move them up. 
NC.8.F.1 is not taught in many district until after Christmas. It doesn't even make sense for Interim 2 much less Interim 1. With the 
groupings as they stand now we would have to wait and give all three of these interims as late in the year as possible, back to back. 
NS.1 and EE.1 are some of the very last standards we teach in all of 8th grade. But then you have EE.7 and F.1 that are mid to late year 
and G.3 which is the only standard we actually teach in the beginning of the year.  
For Interim 2, F.3 is the only standard taught mid year. G.5 is beginning of the year and all the other F standards are after second 
quarter is over. 
I say all of this to say, I understand we have flexibility in how we give interims, but there are no options that would make this a 
productive use of class time in 8th grade. They would all have to be given at the very last possible moment right before end‐of‐year 
testing which is not going to helpful for teachers and will create a stressful testing situation for students. 
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k‐12 math specialist

No feedback, other than things I think are out of your control. Forcing 3 domains on these is 
artificial ‐ the depth of the domain across the grade level needs to be considered but I 
understand that is not up for discussion. 

The first interim is completely useless and the justification given for this sequencing is not consistent with any research or major work 
of the grade for 8th grade learning trajectories. 
NS.1 is artificially placed here ‐ first of all we do not need feedback on this standard. But more importantly we would never separate 
this from the pythagorean theorem work of 8th grade. The is a supporting standard to understanding the types of numbers that you 
arrive at from pythagorean theorem calculations ‐ teaching this before or even outside of the pythagorean theorem is artificial and 
not at all connected to learning progressions of an 8th grade student. We do start the year with transformational geometry and build 
slope from there. This entire sequencing is odd of order and quite frankly pretty useless. You could build a check in with linear and a 
check in with functions and then another one the supporting work of the grade but then you wouldn't have your 3 domain rule. 8th 
grade is a very different grade level from the other grades ‐ it does shift into a large focus on the EE and F standard with a few 
supporting standard in the SP and G domains. Forcing 3 domains onto the interims makes this artificial. At what point can you look at 
the value and depth of the domains? In 8th grade especially they are not treated equal and therefore 3 domains is artificial and will 
cause all kinds of problems. 
I don't have a better suggestion ‐ you're going to have the same trouble with Math One as well. My only suggestion would be to build 
a Function (Function or not, interpreting functions, input/output/domain) and a Linear (solving linear equations, linear concepts of 
functions, understanding slope ‐ you could easily put transformations on this as well) and a leftover (that hopefully we could get the 
other 2 in and not have to worry about). Or perhaps you could split the linear concepts into a linear function work (include the slope 
interpretation which is an SP standard) and the algebraic work (solving equations). 

Secondary Math Coach

According to Achieve the Core (https://achievethecore.org/category/774/mathematics‐focus‐
by‐grade‐level) which our district uses to prioritize standards across the middle school 
curriculum ‐ 6.G.1, 6.G.4, and 6.G.3 are all part of a support cluster that is only specifically 
taught for a short amount of time.  Also, 6.NS.2, 6.NS.3, and 6.NS.4 are part of an additional 
cluster which again is only explicitly taught for a short amount of time.   We feel it might be 
more beneficial to replace some or all of these standards with standards from the major 
clusters (according to Achieve the Core) that aren't present on the Interim Specifications List ‐
6.RP.2, 6.RP.4, 6.NS.5, 6.NS.7, 6.NS.8, 6.NS.9, 6.EE.3, 6.EE.4, 6.EE.5, 6.EE.8, 6.EE.9.  Overall, 
we would like to see more major cluster standards assessed.  

Interim 1 ‐ There are 4 different strands when only 3 are required.  Our district currently teaches 8.NS.1 and 8.EE.1 towards the end of 
the year so we would prefer these to be replaced with standards that more align with solving equations for example ‐ 8.G.5.  We 
would also like to point out that 8.NS.1 is from a supporting cluster according to Achieve the Core 
(https://achievethecore.org/category/774/mathematics‐focus‐by‐grade‐level) which our district uses as a tool to prioritize standards 
for our middle school math curriculum.

Interim 2 ‐ We would suggest replacing 8.EE.7 with 8.EE.8 because systems fits nicely with the functions standards, and 8.EE.7 would 
have already been assessed in interim 1.  8.G.5 also fits better with material in interim 1 so 8.G.5 could be replaced with a Statistics 
standard (8.SP.1, 8.SP.2, or 8.SP.3 ‐ since this is an additional cluster according to Achieve the Core it would make sense to not assess 
all 3 of them).  This would also fulfill the need for 3 different domains. 

Interim 3 ‐ If 8.SP.1, 8.SP.2, and 8.SP.3 could be moved to Interim 2 we think 8.G.6, 8.G.7, and 8.G.8 are very important standards in 
the 8th grade curriculum.  8.EE.3 or 8.EE.4 would also be beneficial in this Interim.  

Note: 8.EE.2 is the only major standard that isn't included in our suggestions that we feel would be beneficial to add to the interims.  
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V.A-05: NC Check-Ins 2.0 Grades 3–8 Mathematics Specifications
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Innovative Assessment Demonstration Authority (IADA)  
North Carolina Personalized Assessment Tool (NCPAT) Pilot 

Grades 3–8 Mathematics Specifications 
NC Check-Ins 2.0 

 
 
Purpose and Overview 
The North Carolina Personalized Assessment Tool is a system of through-course assessment 
opportunities aimed toward a balanced assessment system that will provide granular data for 
immediate feedback about students’ performance throughout the year. The system is currently 
being developed as a pilot study under the U.S. Department of Education’s Innovative 
Assessment Demonstration Authority (IADA) and includes three interim resources (NC Check-
Ins 2.0) and a flexible summative assessment. At the conclusion of the pilot phase in 2024, 
adjustments based on feedback may be made before statewide implementation.  
 
The current design purposes of the North Carolina Personalized Assessment Tool are to 

• provide educators, students, and stakeholders with immediate and detailed feedback on 
student performance on grade-level-specific content standards so classroom instruction 
may be tailored to an individual student’s needs;  

• provide a progress indicator for each interim on individual student performance in 
relation to overall grade-level performance expectation; and 

• provide a reliable estimate to inform a student’s starting point on the flexible summative 
assessment that will be used to determine an academic achievement level and to provide 
data for state and federal accountability.  

 
Content Specification Development 
The NCDPI Accountability Services/Test Development Section used a combination of in-person 
and online surveys and webinars to gather feedback from educators across the state.   
The following outlines the development of content specifications for NC Check-Ins 2.0: 
 

• To address the main purposes of NC Check-Ins 2.0, the content design was expanded to 
include at least three domains with a minimum of five standards.   

• North Carolina does not have a state-adopted pacing guide and curriculum organization is 
a local decision. Thus, the criteria for groupings of content standards were based on 
reviewing feedback gathered from participants. 

• In January 2019, the NCDPI Accountability Services/Test Development Section 
facilitated an in-person NC Check-Ins 2.0 specification workshop for grade 4. Teachers 
and educators, with the majority representing IADA pilot schools, recommended possible 
groupings of standards. Groupings for each grade 4 NC Check-In 2.0 were later 
summarized and are currently being used during this pilot phase (see Table 2).  

• In October of 2020, a series of surveys was used to gather input on recommended 
groupings for grade 7 from educators participating in the IADA pilot. Feedback was 
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reviewed and groupings for each grade 7 NC Check-In 2.0 were summarized and are 
currently being used during this pilot phase (see Table 5). 

• In the fall of 2021, statewide surveys were used to gather feedback to guide
recommended groupings of grade-level content standards for NC Check-Ins 2.0. In
December 2021, staff from the Test Development Section facilitated eight statewide
webinars to present draft content specifications for grades 3, 5, 6, and 8.  At the
conclusion of each webinar, a follow-up survey was shared with webinar participants to
gather additional feedback.  The NCDPI Accountability Services/Test Development
Section collaborated with mathematics content staff from the Academic Standards
Section at NCDPI and Technical Outreach for Public Schools (TOPS) at North Carolina
State University to review feedback and summarize groupings (see Tables 1, 3–4, 6).
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Table 1. Content Specifications NC Check-Ins 2.0 Math Grade 3  
 

Grade 3 Mathematics 
NC Check-Ins 2.0 Assessed Standards 

A B C 
NC.3.OA.1 NC.3.OA.3 NC.3.OA.8 
NC.3.OA.2 NC.3.OA.8 NC.3.NF.2 
NC.3.OA.9 NC.3.NBT.3 NC.3.NF.3 

NC.3.NBT.2 NC.3.MD.7 NC.3.NF.4 
NC.3.MD.3 NC.3.MD.8 NC.3.G.1 

 
 

Table 2. Content Specifications NC Check-Ins 2.0 Math Grade 4  

Grade 4 Mathematics 
NC Check-Ins 2.0 Assessed Standards 

A B C 
NC.4.OA.1 NC.4.OA.3 NC.4.NBT.5 

NC.4.NBT.2 NC.4.NBT.5 NC.4.NF.3 
NC.4.NBT.4 NC.4.NBT.6 NC.4.NF.4 
NC.4.NBT.7 NC.4.NF.1 NC.4.NF.6 
NC.4.G.1 and  
NC.4.MD.3 

NC.4.NF.2 NC.4.NF.7 
 NC.4.G.2 and  

NC.4.MD.4   
 
 
Table 3. Content Specifications NC Check-Ins 2.0 Math Grade 5  

Grade 5 Mathematics 
NC Check-Ins 2.0 Assessed Standards 

A B C 
NC.5.OA.2 NC.5.NBT.6 NC.5.NBT.3 
NC.5.OA.3 NC.5.NF.1 NC.5.NBT.7 

NC.5.NBT.5 NC.5.NF.4 NC.5.NF.3 
NC.5.MD.5 NC.5.NF.7 NC.5.NF.4 
NC.5.G.1 NC.5.MD.2 NC.5.MD.1 
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Table 4. Content Specifications NC Check-Ins 2.0 Math Grade 6 

Grade 6 Mathematics 
NC Check-Ins 2.0 Assessed Standards 

A B C 
NC.6.RP.1 NC.6.RP.4 NC.6.NS.6 
NC.6.RP.3 NC.6.NS.1 NC.6.EE.2 
NC.6.NS.4 NC.6.NS.2 NC.6.EE.6 
NC.6.G.1 NC.6.NS.3 NC.6.EE.7 
NC.6.G.4 NC.6.EE.1 NC.6.G.3 

Table 5. Content Specifications NC Check-Ins 2.0 Math Grade 7 

Grade 7 Mathematics 
NC Check-Ins 2.0 Assessed Standards 

A B C 
NC.7.G.1 NC.7.EE.1 NC.7.EE.4 

NC.7.NS.3 NC.7.EE.3 NC.7.G.5 
NC.7.RP.1 NC.7.EE.4 NC.7.G.6 
NC.7.RP.2 NC.7.NS.3 NC.7.SP.7 
NC.7.RP.3 NC.7.RP.3 NC.7.SP.8 

Table 6. Content Specifications NC Check-Ins 2.0 Math Grade 8 

Grade 8 Mathematics 
NC Check-Ins 2.0 Assessed Standards 

A B C 
NC.8.NS.1 NC.8.EE.7 NC.8.EE.8 
NC.8.EE.1 NC.8.F.3 NC.8.F.2 
NC.8.EE.7 NC.8.F.4 NC.8.SP.1 
NC.8.F.1 NC.8.F.5 NC.8.SP.2 
NC.8.G.3 NC.8.G.5 NC.8.SP.3 
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NC Check-Ins 2.0 Format 
The NC Check-Ins 2.0 are being developed currently as online resources with twenty-five total 
items each. Each of the three mathematics interim resources will include four-option multiple-
choice items, open-ended numeric response items, and technology-enhanced items. For all grade 
levels, the NC Check-Ins 2.0 will have calculator inactive and calculator active sections.  

Administration and Review 
To accommodate local control of curriculum, the NCDPI will offer a flexible administration and 
review window for all interim resources that will open October 1 and close May 31. PSUs may 
choose to administer interims in the order that best aligns with their curriculum. The NCDPI 
recommends one interim administration per quarter.  
 
Proctors are not recommended for the administration of interims. The interims are not timed; 
however, the estimated time for most students to complete a twenty-five-item interim is about 
ninety minutes. Schools have the option to administer the interims in one school day or over 
multiple school days. For multiple school days, the total administration time can be divided into 
mini-sessions. 
 
The interim item-review window for teachers will also be available from October 1 to May 31. 
Like NC Check-Ins, teachers may access interim forms after administration so they can conduct 
formative reviews with their students. The main purpose of these interims is to provide reliable 
formative data on grade-level-specific content standards so teachers may adjust instruction. 
Previewing or disclosing interim content to students before an administration may result in an 
invalid interpretation about student performance on grade-level-specific content standards. 
 
IADA Pilot Timeline  

• During the 2022–23 school year, IADA pilot schools will participate in the NC Check-Ins 2.0 
and the flexible summative assessment. Students must complete at least two NC Check-Ins 
2.0 interims by April 15, 2023, for their data to be used to determine an informative start 
point on the flexible summative. During the 2022–23 school year, all NC schools may choose 
to participate in the reading and mathematics NC Check-Ins 2.0 at grades 4, 5, 7, and 8. Only 
pilot schools will participate in the flexible summative assessment for grades 4 and 7.  

• NC Check-Ins will be available only for grades 3 and 6 reading and mathematics, and grades 
5 and 8 science.   

• Beginning with the 2023–24 school year, all NC schools may choose to participate in the NC 
Check-Ins 2.0 at grades 3–8. NC Check-Ins will no longer be available for grades 3–8 in 
reading and mathematics.  The plan for 2024 is to administer the flexible summative 
statewide following review of the IADA pilot. 
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V.A-06: NC Check-Ins 2.0 Grades 3–8 Reading Specifications
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Innovative Assessment Demonstration Authority (IADA)  
North Carolina Personalized Assessment Tool (NCPAT) Pilot 

Grades 3–8 Reading Specifications 
NC Check-Ins 2.0 

 
Purpose and Overview 
The North Carolina Personalized Assessment Tool is a system of through-course assessment 
opportunities aimed toward a balanced assessment system that will provide granular data for 
immediate feedback about students’ performance throughout the year. The system is currently 
being developed as a pilot study under the U.S. Department of Education’s Innovative 
Assessment Demonstration Authority (IADA) and includes three interim resources (NC Check-
Ins 2.0) and a flexible summative assessment. At the conclusion of the pilot phase in 2024, 
adjustments based on feedback may be made before statewide implementation.  
 
The current design purposes of the North Carolina Personalized Assessment Tool are to 

• provide educators, students, and stakeholders with immediate and detailed feedback on 
student performance on grade-level-specific content standards so classroom instruction 
may be tailored to an individual student’s needs;  

• provide a progress indicator for each interim on individual student performance in 
relation to overall grade-level performance expectation; and 

• provide a reliable estimate to inform a student’s starting point on the flexible summative 
assessment that will be used to determine an academic achievement level and to provide 
data for state and federal accountability.  

 
Content Specification Development 
The NCDPI Accountability Services/Test Development Section facilitated a specification 
workshop in January 2020 as part of the process to gather input from relevant stakeholders. The 
goal of the specification workshop was to gain input from teachers and curriculum specialists 
from across the state on assessment design features for the North Carolina Personalized 
Assessment Tool interims. Participants at the workshop reviewed reading content standards to 
recommend whether there were any currently assessed reading standards that would not be 
suitable to for the North Carolina Personalized Assessment Tool interims and to guide future 
development by identifying other standards that could be assessed through other item types. At 
the conclusion of the review process, the workshop participants endorsed the NCDPI proposed 
design that all grade standards assessed on the End-of-Grade assessment be included on NC 
Check-Ins 2.0.  
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Table 1. Content Specifications NC Check-Ins 2.0 Reading Grades 3 –8 
Domain Grade 3* Grade 4  Grade 5 Grade 6* Grade 7  Grade 8 

Reading for Literature 
RL.1       
RL.2       
RL.3       
RL.4       
RL.5   
RL.6     
RL.7 
RL.8 
RL.9 
RL.10 

Reading for 
Information 

RI.1       
RI.2       
RI.3       
RI.4       
RI.5     
RI.6    
RI.7 
RI.8       
RI.9 
RI.10 

Language 
L.4       
L.5.a       

*Available beginning with the 2023-24 school year

NC Check-Ins 2.0 Format 
The NC Check-Ins 2.0 for reading are currently being developed as online, fixed-form interims 
with twenty-four total items divided across three reading selections. The distribution of reading 
selection type will vary across interims, but all interims will have at least two distinct selection 
types (Informational, Literature, or Poetry (grades 6-8 only)). Each reading selection will have 
six to nine multiple-choice or technology enhanced items.  

Administration and Review 
To accommodate local control of curriculum, the NCDPI will offer a flexible administration and 
review window for all interims that will open October 1 and close May 31. PSUs may choose to 
administer interims in the order that best aligns with their curriculum. The NCDPI recommends 
one interim administration per quarter.  
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Proctors are not recommended for the administration of interims. The interims are not timed; 
however, the estimated time for most students to complete a twenty-four-item interim is about 
ninety minutes. Schools have the option to administer the interims in one school day or over 
multiple school days. For multiple school days, the total administration time can be divided into 
mini-sessions. 
 
The interim item-review window for teachers will also be available from October 1 to May 31. 
Like NC Check-Ins, teachers may access interim forms after administration so they can conduct 
formative reviews with their students. The main purpose of these interims is to provide reliable 
formative data on grade-level-specific content standards so teachers may adjust instruction. 
Previewing or disclosing interim content to students before an administration may result in an 
invalid interpretation about student performance on grade-level-specific content standards. 
 
IADA Pilot Timeline  

• During the 2022–23 school year, IADA pilot schools will participate in the NC Check-Ins 2.0 
and the flexible summative assessment. Students must complete at least two NC Check-Ins 
2.0 interims by April 15, 2023, for their data to be used to determine an informative start 
point on the flexible summative. During the 2022–23 school year, all NC schools may choose 
to participate in the reading and mathematics NC Check-Ins 2.0 at grades 4, 5, 7, and 8. Only 
pilot schools will participate in the flexible summative assessment for grades 4 and 7.  

• NC Check-Ins will be available only for grades 3 and 6 reading and mathematics, and grades 
5 and 8 science.   

• Beginning with the 2023–24 school year, all NC schools may choose to participate in the NC 
Check-Ins 2.0 at grades 3–8. NC Check-Ins will no longer be available for grades 3–8 in 
reading and mathematics.  The plan for 2024 is to administer the flexible summative 
statewide following review of the IADA pilot. 
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V.A-07: Item Writer and Reviewer Demographic Information for Mathematics and 
Reading at Grades 3–8 for 2021–22 
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Reviewers
Gender

Female 64
Male 5

Ethnicity
African American 10
Asian 1
Caucasian 56
Hispanic 1
Multi-Racial 1
Native American 0
Other 0

Eth
Black 10
Hispanic 1
Other 2
White 56

Degree
BA 9
Ed.D 1
BS 11
MA 23
MLS 1
MS 20
Other 4

Deg
Graduate 45
Other 2
Undergraduate 22

Exp
0-5 0
6-10 9
11-15 12
16-20 15
20+ 33

Writers
Gender

Female 152
Male 24

Ethnicity
African American 20
Asian 1
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Caucasian 142
Hispanic 3
Multi-Racial 2
Native American 6
Other 2

Eth
Black 20
Hispanic 3
Other 11
White 142

Degree
6-Year Degree 1
BA 21
BS 44
Ed.D 6
MA 60
MLS 3
MS 37
Other 4

Deg
Graduate 108
Other 3
Undergraduate 65

Exp
0-5 5
6-10 21
11-15 31
16-20 43
20+ 76
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V.A-08: Test Development Process 
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Assessment Development Process 
End-of-Grade, End-of-Course, NC Check-ins, and Grade 3 Portfolio 

The test development process is a complex process that involves multiple checks and balances 
guided by testing experts and professionals. This process begins after new content standards are 
adopted by the North Carolina State Board of Education. This process includes multiple stakeholders 
who serve in advisory roles to the test development process including 

• North Carolina Educators and Administrators;
• North Carolina Department of Public Instruction (NCDPI)–Standards, Curriculum, and

Instruction Specialists;
• North Carolina State University–Technical Outreach for Public Schools (NCSU-TOPS)

Content;
• NCSU-TOPS Exceptional Children, English Learners, and Visually Impaired Specialists;
• NCSU-TOPS Production, Editing, and Copyright Staff; and
• Outside Content-Specific Experts.

Prior to the test development process, the standards to be measured are defined during test 
specification meetings. North Carolina educators collaborate and develop recommendations for a 
prioritization of standards indicating the relative importance of each standard, the anticipated 
instructional time, and the appropriateness of the standard for test design for each content area. 
Subsequently, test development staff from the NCDPI meet with various advisors to review the 
recommendations from the teacher panels and to adopt final weight distributions across the domains 
for each grade level. 

Once test specifications are adopted, item writers and reviewers complete training on the new 
subject-specific content standards. The training also includes an overview of item writing, sensitivity, 
and bias guidelines.  North Carolina educators start the item development process by creating new 
items with various advisors (see bulleted list above) providing feedback on item quality throughout 
the 18-step test development process. The development process concludes with the NCDPI Test 
Measurement Specialist evaluating the recommendations from all advisors then finalizing and 
approving the item, reading selection, or test form.  

Item Review Process 
Step 1: Item Created 
Test items are written by trained item writers, including North Carolina teachers, educators, 
curriculum specialists, and content specialists at Technical Outreach for Public Schools (TOPS) at 
North Carolina State University. All items are submitted through an online test development system. 
The item writer assigns the item 

• a Clarifying Objective/Standard,
• a secondary Clarifying Objective/Standard (when appropriate),
• a Depth-of-Knowledge (DOK) rating (if applicable),
• a knowledge type and cognitive category (if applicable), and
• an Achievement Level Descriptor (ALD).

The item writer is also responsible for citing sources of any stimulus material used for an item. 
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Step 2: Item Evaluation 
TOPS Content Specialists review the item for accuracy of content, appropriateness of vocabulary 
(both subject-specific and general), adherence to item writing guidelines, and sensitivity and bias 
concerns. All content specialists look for contexts that might elicit an emotional response and inhibit 
a student’s ability to respond as well as contexts that students may be unfamiliar with for cultural or 
socioeconomic reasons. The specialists review the item’s assigned 

• Clarifying Objective/Standard, 
• Secondary Clarifying Objective/Standard (if applicable), 
• DOK rating (if applicable), 
• Achievement Level Descriptor, 
• Key/Distractors, and 
• Knowledge type and cognitive category (if applicable) with the following possible 

results: 
o If the content of the item is not accurate or does not match an 

objective/standard, or if the DOK of the item is not appropriate, the item is 
revised or deleted. 

o If necessary, the specialist should edit the stem and foils of the items for 
clarity and adherence to established item writing guidelines. 

o If there are necessary revisions outside the technical scope of the specialist 
(such as artwork, graphs, or edits to reading selections), the item is moved to 
Step 3 for edits by Production staff. 

o If the item contains stimulus material, the item is moved to Step 3 for 
copyright checks by Copyright staff. 

Once the item is accepted, the item is sent to Step 4 (Teacher Content Review). 
 
Step 3: Production Edits/Copyright Checks 
Items needing revisions outside the technical scope of the Content Specialist (such as artwork, 
graphs, and reading selections) are revised by Production staff. Items with stimulus materials are 
reviewed by Copyright staff for copyright concerns and proper citation. Once the item is revised by 
Production staff or reviewed for copyrights, it is moved back to Step 2 for another review by a 
Content Specialist.   
 
Step 4: Teacher Content Review 
Teacher item content reviewers are required to undergo the same training as item writers and must 
have content-specific knowledge. Two North Carolina trained item reviewers look for any quality 
issues or bias/sensitivity issues and suggest improvements, if necessary. The item writer at Step 1 
cannot review their items at Step 4. These trained reviewers evaluate the item in terms of 

• alignment to grade-level content standard; 
• content of item: accurate content, there is one and only one correct answer, appropriate 

and plausible context; 
• cognitive category; 
• being clearly written; 
• motivated and plausible distracters; 
• appropriate assigned achievement level descriptor; 
• appropriate assigned depth of knowledge; 
• design conforming to North Carolina item writing guidelines; 
• appropriate language for the academic content area and age of students; and 
• bias or sensitivity concerns. 
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Step 5: Content Review and Reconcile Teacher Content Reviews 
A Content Specialist re-reviews the item for accuracy of content, appropriateness of vocabulary (both 
subject-specific and general), and checks to make sure the item is correctly keyed. The Content 
Specialist also reviews all comments/suggestions from the teacher reviewers and makes any 
appropriate revisions.  The Content Specialist may choose one of the following options: 

• Send the item to Step 6 (Production) if there are revisions required that are outside the
technical scope of the Content Specialist.

• Send the item to Step 7 (EC/EL/VI) if the item is ready for the next stage of review.
• Send the item back to Step 4 (Teacher Review) if major revisions are made to item for a new

review.
• Delete the item.

Step 6: Production Edits 
Items needing revisions outside the technical scope of the Content Specialist (such as artwork, 
graphs, and reading selections) are revised by Production staff. Once the item is revised by 
Production staff, it is sent back to Step 5 for review by a Content Specialist.  

Step 7: Exceptional Children (EC), English Learners (EL), and Visually Impaired (VI) Review 
The EC/EL/VI specialist reviews the item for accessibility concerns for EC, EL, and VI students, 
such as accessibility of graphics for student with or without vision, and also considers accessibility in 
Braille. This review addresses concerns arising from bias or sensitivity issues, such as contexts that 
might elicit an emotional response and inhibit a student’s ability to respond or contexts that students 
may be unfamiliar with for cultural or socioeconomic reasons. Review of reading level of the item is 
considered along with stem and foil quality (stem is a clear and complete question; foils are 
straightforward; no repetitive words; the grammar of the stem agrees with the foils; review 
modifying words and make suggestions for bold print and italics or removal; look for idioms and 
two-word verbs that may provide an accessibility issue for EL students). For Grade 3 Portfolio Items, 
a Literacy specialist evaluates each item for grade-level appropriateness. 

Step 8: Reconcile EC/EL/VI Review 
A Content Specialist reviews comments/suggestions from the EC/EL/VI reviewer and the Literacy 
reviewer for Grade 3 Portfolio, and makes any necessary revisions. The Content Specialist should 
indicate in the comments whether any comments/suggestions from the reviewer were not approved 
and incorporated.  The Content Specialist may choose one of the following options: 

• Send the item to Step 9 (Production) if there are revisions required that are outside the
technical scope of the Content Specialist.

• Send the item to Step 10 (Grammar Review) for review.
• Send the item back to Step 4 (Teacher Review) if major revisions are made to item for a new

review.
• Delete the item.

Step 9: Production Edits 
Items needing revisions outside the technical scope of the Content Specialist (such as artwork, 
graphs, and reading selections) are revised by Production staff. Once the item is revised by 
Production staff, it is sent back to Step 8 for another review by a Content Specialist.  
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Step 10: Grammar Review 
Professional editors review items for grammar, punctuation, and spelling.  If the item had previously 
been sent back to Step 8 by Editing, the editor should check that the suggested revisions were 
addressed. If the editor suggests revisions to the item, the item will move back to Step 8 for review 
by a Content Specialist. If the editor approves the item as is, the item proceeds to Step 11 (Security 
Check). 
 
Step 11: Security Check 
Production staff checks to make sure no duplicate copy of the item exists in the test development 
databases. If there is a duplicate copy of the item or a requested revision was not made, then the item 
is sent back to Step 8. 
 
Step 12: Content Lead Review and Reconcile 
Content Lead reviews the item and makes any necessary revisions and also reviews the item 
comment history to ensure all comments have been addressed. The Content Lead may choose one of 
the following options: 

• Send the item to Step 13 (Production) if there are revisions required that are outside the 
technical scope of the Content Lead. 

• Move the item to Step 14 (If approved, move item to Step 14 NCDPI/Standards, Curriculum, 
and Instruction Review). 

• Send the item back to Step 4 (Teacher Review) or Step 2 if major revisions are needed or 
made to an item. 

• Delete the item. 
 
Step 13: Production Edits 
Items needing revisions outside the technical scope of the Content Lead (such as artwork, graphs, 
and reading selections) are revised by Production staff. Once the item is revised by Production staff, 
it is sent back to Step 12 for review by the Content Lead. 
 
Step 14: NCDPI/Standards, Curriculum, and Instruction Review 
NCDPI/Standards, Curriculum and Instruction Specialists review the item and confirms a clarifying 
objective or a content standard. The reviewer evaluates the item in terms of 

• alignment to grade-level content standard; 
• presence of one and only one correct answer; 
• the assigned Cognitive Process and Knowledge Type or Depth of Knowledge; 
• the assigned Achievement Level Descriptor; and 
• bias, sensitivity, or accessibility issues. 

 
Step 15: Reconcile Standards, Curriculum, and Instruction Review 
A Content Specialist reviews comments/suggestions from the NCDPI/Standards, Curriculum, and 
Instruction Specialist, and makes any necessary revisions. The Content Specialist may choose one of 
the following options: 

• Send the item to Step 16 (Production) if there are revisions required that are outside the 
technical scope of the Content Specialist.  

• Send the item to Step 17 (Grammar Review) for review.  
• Send it back to Step 2 if major revisions are needed or made to item.  
• Delete the item.  
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Step 16: Production Edits 
Items needing revisions outside the technical scope of the Content Specialist (such as artwork, 
graphs, and reading selections) are revised by Production staff. Once the item is revised by 
Production staff, it is sent back to Step 15 for review by a Content Specialist.  

Step 17: Grammar Review 
Professional editors review items for grammar, punctuation, and spelling. If the item had previously 
been sent back to Step 15 by Editing, the editor should check that the suggested revisions were 
addressed. If the editor suggests revisions to the item, the item will move back to Step 15 for review 
by a Content Specialist. If the editor approves the item as is, the item proceeds to Step 18 for the Test 
Measurement Specialist (TMS) review. 

Step 18: NCDPI/Test Measurement Specialist Review 
A NCDPI/TMS reviews for overall item quality. The TMS also checks that quality control measures 
have been followed by reading the comments from all previous reviews and verifying that the 
comments have been addressed by the Content Specialists. The TMS evaluates the item for 

• alignment to grade-level content standard;
• verification there is one and only one correct answer;
• assigned Cognitive Process and Knowledge Type or Depth of Knowledge;
• bias, sensitivity, or accessibility issues;
• appropriate assigned achievement level descriptor; and
• the overall item quality.

The TMS has four options when submitting the review: 

• If the TMS approves the item as is, the item proceeds to Step 19 (Item Approved).
• If the TMS indicates edits are needed, the item is moved back to Step 15 for review by a

Content Specialist.
• If TMS wants Standards, Curriculum, and Instruction to see the item again, the TMS moves

the item back to Step 14.
• The TMS can delete the item.

Step 19: Item Approved  
The item is now ready for placement on a form. 
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Selection Review Process for 
End-of-Grade, End-of-Course, NC Check-ins, and Grade 3 Reading Portfolio 

 
Prior to Step 1, the Reading Content Specialist searches for appropriate selections for each assigned 
grade using criteria from NCDPI/Test Development staff, NCDPI/Standards, Curriculum, and 
Instruction staff, and the North Carolina Standard Course of Study. The Reading Content Specialist 
also reviews the selections for any bias and sensitivity concerns. 

––––––––––––––––––––––––––––––––––––Offline––––––––––––––––––––––––––––––––––– 

Step 1: Folder Created 
The Content Specialist creates a review folder for the selection. A Selection Form Submission 
tracking form is completed with the necessary copyright information (Content Specialist’s name, 
date, title, author, source, excerpts, photographs, etc., as well as copyright date and ISBN, if 
applicable, and the selection’s readability score), and is attached to the inside of the review folder. 
Any suggested edits are noted on the selection. A selection routing sheet is attached (includes grade 
level and title of selection) to the outside of the folder. 
 
Step 2: Copyright Approval & Title/Author Search 
Editing staff determines if the selection is public domain, gratis, or copyrighted (if copyrighted, 
determine whether the publisher may be used or if there is a concern, such as excessive expense) and 
searches all selection databases to determine if the selection is already in use. 
 
Step 3: Content Approval 
The Content Lead evaluates the selection in terms of 

• alignment to grade-level expectations, 
• content and length of the selection, 
• readability of the selection, 
• achievement level descriptors,  
• bias or sensitivity concerns, and 
• issues brought up by copyright review. 

 
Based on review, the Content Lead can 

• approve the selection as is,  
• approve the selection with edits or additions (including edits to or addition of artwork), or 
• delete the selection. 

 
NOTE: If selection is included in the form, the Content Lead sends a new copy to the Copyright 
Staff so they can seek permission from the publisher. 
 
Step 4: Exceptional Children (EC), English Learner (EL), and Visually Impaired (VI) Review 
The EC/EL/VI reviewer evaluates the selection for accessibility concerns for EC, EL, and VI 
students in terms of 

• concerns because of bias or sensitivity issues, such as contexts that might elicit an emotional 
response and inhibit a student’s ability to respond and contexts that students may be 
unfamiliar with for cultural or socioeconomic reasons; 

• accessibility of graphics for students with or without vision; 
• appropriateness for Brailling; 

672



• prior knowledge required to understand the selection; and 
• unfamiliar vocabulary that cannot be understood from the surrounding context. 

 
Based on review, the EC/EL/VI reviewer can recommend to 

• use the selection, 
• use the selection with suggested edits, or 
• not use the selection. 

 
Step 5: NCDPI/Test Measurement Specialist Review 
The NCDPI/Test Measurement Specialist (TMS) evaluates the selection in terms of 

• alignment to grade-level expectations; 
• content and length of the selection; 
• readability of the selection;  
• achievement level descriptors;  
• any bias or sensitivity concerns including any raised by the EC/ESL/VI reviewer; and 
• edits made by content at Steps 1 and 3 or edits suggested in the Step 4 review. 

 
If the TMS rejects the selection, it is deleted from the pool. If the TMS approves the selection, it is 
moved to Step 6. 
 
Step 6: Prepare for Online 
Issues noted in EC/EL/VI and TMS reviews are reconciled by a Content Specialist, and the selection 
is sent to production to be entered into the online test development system. 
 
NOTE: If any edits or additions are made to the selection (including edits to or addition of artwork), 
the Content Specialist sends a new copy to the Copyright Staff so they can seek permission from the 
publisher if copyrighted should the selection be designated for inclusion in a test form. 
 
––––––––––––––––––––––––––Online Test Development System––––––––––––––––––––– 

Step 1: Selection Created  
Production staff performs another selection security check and enters the selection into the test 
development system.  
 
Step 2: Compare Original 
Editing staff compares the original copy of the selection to what has been entered into the test 
development system and indicates any necessary corrections. The corrections may arise from 
discrepancies between the TDS and the original or from correctable errors in the original, such as 
grammatical errors, misspellings, or archaic/foreign spelling of words.  
 
Step 3: Creation Reconcile 
A Content Specialist resolves corrections indicated in Step 2.   
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Step 4: Creation Edits 
Production makes requested changes and selection is sent back to Step 3 for a Content Specialist to 
confirm requested changes have been made to selection. 

Step 5: NCDPI/Standards, Curriculum, and Instruction Review 
A NCDPI/Standards, Curriculum, and Instruction Specialist reviews the selection.  The reviewer 
evaluates the selection in terms of 

• alignment to grade-level expectations;
• content and length of the selection;
• readability of the selection; and
• bias or sensitivity concerns.

Step 6: NCDPI/Test Measurement Specialist Review 
The NCDPI/Test Measurement Specialist (TMS) does a final review on the selection and reviews all 
comments from the NCDPI/Standards, Curriculum, and Instruction Specialist. The TMS either 
approves the selection (with comments regarding revisions, if any) or deletes the selection from the 
pool. 

Step 7: Reconcile Curriculum and Instruction Review and Test Measurement Specialist 
Review 
A Content Specialist reviews any comments/changes requested by Standards, Curriculum, and 
Instruction or by the Test Measurement Specialist and sends changes to Step 8 (Production) to be 
made, if necessary. Once any changes are made, the selection is sent to Step 9. 

NOTE: If the selection is designated for inclusion on a test form, any edits or additions are made to 
the selection (including edits to or addition of artwork). The Content Specialist then sends a new 
copy to the Copyright Staff if permission is needed from the publisher.  

Step 8: Production Edits 
Production makes requested changes and selection is sent back to Step 7 for a Content Specialist to 
confirm requested changes have been made. 

Step 9: Selection Approved 
Selection is now ready to have items written. 
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Form Review Process for End-of-Grade, End-of-Course, NC Check-ins, and  
Grade 3 Reading Portfolio 

 
Prior to Step 1, a NCDPI/Psychometrician chooses the test items for the initial placement of the 
preliminary base form, taking key balance into consideration. 
 
Step 1: Upload Form 
A Psychometrician creates the form, and uploads a file listing the Item IDs to populate the form. 
The form is sent to Step 3 for form review. Forms can come back to this step from Step 3 with 
suggestions for replacements, or from Step 4 with suggestions for replacements or revisions 
(either concerning the content of the item or for key issues). The Psychometrician can replace 
items or incorporate revisions. The Psychometrician sends the form to Step 2 (Production Edits) 
for revisions to artwork, graphs, or reading selections.  
 
Step 2: Production Edits 
Revisions to operational items such as artwork, graphs, and reading selections are made by 
Production staff. If any revisions are made, the form is sent back to Step 1 for review by a 
Psychometrician. 
 
Step 3: Form Review 
A Content Specialist reviews the items on the form for content alignment and quality of content and 
reviews the form for conflicts or repetition of content. 
 
If any items are replaced because of concerns regarding conflicts or repetition of content among 
items, or for quality concerns, the Content Specialist sends the form back to Step 1 with comments 
for the Psychometrician. Otherwise, the form is sent to Step 4 for Test Measurement Specialist 
Review. 
 
Step 4: NCDPI/Test Measurement Specialist Review/Key Balance 
This review step is conducted to ensure that the form is ready for Outside Content-Specific Expert 
Review and Key Check (i.e., the form is ready to send to printer) and considers both item- and form-
level quality as follows: 

• The Test Measurement Specialist (TMS) reviews each item, including any comments. 
Suggestions for revisions to items are made as needed.  

• After reviewing the quality of each item, the form is evaluated in terms of cueing, repetition, 
content coverage, and balance across Depths of Knowledge and Types/Cognitive Processes. 

• The key balance of the form is checked. If the key balance needs adjusting, these suggestions 
are made by the NCDPI/TMS and the form is returned to Step 1. 

 
After reviewing each item, the TMS adds any form-level comments and suggested improvements, 
and they can 

• send the form back to Step 1 with suggestions for replacements or revisions, 
• move the form to Step 5 (Reconcile), or 
• delete the form from the pool. 
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Step 5: Reconcile by Content Specialist  
The Content Specialist reviews the form comments to ensure any suggested replacements or revisions 
have been addressed and that any approved replacements or revisions have been made correctly. If 
any replacements or revisions need adjusting, the Content Specialist moves the form back to Step 1 
with comments. Otherwise, the form moves to Step 6 (Outside Content-Specific Expert Review and 
Key Check). 
 
Step 6: Outside Content-Specific Expert Review and Key Check 
At this step, the form is sent for Outside Content-Specific Expert Review and Key Check. Outside 
Content-Specific Experts review the form by answering each item, selecting the correct answer and 
providing any comments and/or suggestions about the item. They verify that the item is presented 
correctly and that the answer to the item is correct and they provide overall suggestion about item 
quality. (Outside content-specific experts are not involved in creating any item. They are not 
affiliated with NCDPI or NCSU-TOPS agencies and serve as objective, independent reviewers. 
These experts must have verified credentials and experience in their subject matter area and be 
approved by NCDPI as content experts.)  
 
Step 7: Reconcile Outside Content-Specific Expert Review 
A Content Specialist checks the keyed response from the Outside Content-Specific Expert Review 
against the key for each item and reviews all comments and/or suggestions from the Outside Content-
Specific Expert. Any key disagreements are reconciled, and any comments and/or suggestions from 
the Outside Content-Specific Expert are addressed. 
 
Step 8: NCDPI/Psychometric Review/Key Balance 
A Psychometrician performs the following: 

• reviews comments/suggestions from the Outside Content-Specific Expert and from Editing 
staff, with consultation with the TMS and Content Specialists; 

• checks key agreement with the Outside Content-Specific Experts and resolves any 
disagreements through consultation with the TMS and Content Specialists; 

• makes any approved revisions, or indicates revisions for Production staff to make, and sends 
the form to Step 9 (Production Edits); and 

• reloads the form if any items are replaced at Step 8. 
 
Step 9: Production Edits 
Revisions to items outside the technical scope of the Psychometrician (items such as artwork, 
graphs, and reading selections) are made by Production staff. Once the revisions are made, the form 
is sent back to Step 8 for review by a Psychometrician. 
 
Step 10: Grammar Review 
Two editors independently review the form for grammatical and/or formatting issues, providing 
comments and/or suggestions as needed. 
 
Step 11: Content Lead Review/Finalize Form 
The Content Lead reviews the form comment history to ensure all comments have been 
addressed and consults with VI specialist regarding accessibility issues. After reviewing the 
form, the Content Lead  

• moves the form back to Step 8 if any edits to operational items need review or 
• approves the form and moves it to Step 12 (Item Placement) for cloning and embedding 

or 
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• approves the form and moves it to Step 21 (Final Manager Review) when the form is not
being cloned or embedded.

Step 12: Item Placement 
A Content Specialist places approved items in the embedding slots.  The Content Specialist needs to 
check that 

• the placed items match the layout files for the version of the base form;
• the quality of items embedded is appropriate for experimental use;
• the items do not cue operational items or other embedded items;
• the items diversify topic coverage across content;
• the keys of the embedded items do not create an unbalanced key for the overall form and

the overall difficulty level of the items; and
• the Achievement Level Descriptor and Depth of Knowledge or Knowledge Type/Cognitive

Process are consistent with the surrounding base form.

After placing the items, the Content Specialist may choose one of the following options: 
• Send the form to Step 13 (Production Edits) for revisions to artwork, graphs, or reading

selections.
• Send the form to Step 14 (Cueing Check).
• Delete the form.

Step 13: Production Edits 
Revisions to embedded experimental items such as artwork, graphs, and reading selections are 
made by Production staff. Once the revisions are made, the form is sent back to Step 12 for 
review by a Content Specialist. 

Step 14: Cueing Check 
The Content Specialist and TMS review the entire form to check that the embedded items do not 
create cueing or repetition issues, the embedded items diversify topic coverage across content, and 
that the embedded items’ quality is acceptable. The TMS also makes sure the key balance is 
adequate. TOPS EC/EL/VI also looks over the embedded items to make sure that there are not any 
accessibility issues. TOPS EC/EL/VI makes a recommendation whether the form should be used 
for Braille. After the review, the Content Specialist can replace or revise embedded items based on 
the review. The Content Specialist then moves the form to Step 15 for Outside Content-Specific 
Review/Grammar check. 

Step 15: Outside Content Expert Review Key Check and Grammar Check 
An Outside Content-Specific Expert and Editing staff member each review the embedded items. The 
Outside Content-Specific Expert reviews the embedded items by working and answering each item 
and providing any comments or suggestions as needed. Editing staff reviews the items for any 
grammar, punctuation, spelling issues, and/or formatting issues, providing comments and/or 
suggestions as needed. 

Step 16: Reconcile by Content Specialist 
A Content Specialist checks the keyed response from the Outside Content-Specific Expert Review 
against the key for each item and reviews all comments and/or suggestions from the Outside Content-
Specific Expert. Any key disagreements are reconciled and any comments and/or suggestions from 
the Outside Content-Specific Expert are addressed. The Content Specialist also reviews suggestions 
from Editing staff and makes any necessary revisions. 
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If any items require substantial revisions, the item should be replaced and the form sent back to 
Step 15. 
 
The Content Specialist can 

• send the form to Step 17 (Production Edits) for needed revisions, 
• send the form to Step 18 (TMS Final Review), or 
• delete the form. 

 
Step 17: Production Edits 
Revisions to embedded experimental items such as artwork, graphs, and reading selections are 
made by Production staff. Once the revisions are made, the form is sent back to Step 16 for 
review by a Content Specialist. 
 
Step 18: Test Measurement Specialist Final Review 
The TMS reviews the form, considering the comments from the Step 15 reviews to ensure all 
comments have been addressed properly. The key balance of the form is checked. The TMS 
makes any needed edits to items.  The TMS sends the form to Step 19 (Production Edits) if any 
revisions are needed to artwork, graphs, or reading selections. Then the TMS sends the form to Step 
20 (Final Grammar). 
 
Step 19: Production Edits 
Revisions to operational items such as artwork, graphs, and reading selections are made by 
Production staff. Once the revisions are made, the form is sent back to Step 18 for review by the 
TMS. 
 
Step 20: Final Grammar Review 
An Editor reviews the entire form for grammatical and/or formatting issues, providing comments 
and suggestions as needed. 
 
Step 21: Final Manager Review 
A Content Manager reviews comments/suggestions from the Final Grammar Review or Step 24 
(Compare) and makes any necessary revisions to embedded items. The Manager checks the form for 
overall quality and reviews the form comment history to ensure all comments have been addressed. 
The Content Manager ensures that the VI review was completed at Step 11. 
 
After reviewing the form, the Content Manager may choose one of the following options: 

• Approve the form and send it to Step 23 (Audio Approval) if the form will be administered 
online. 

• Approve the form and send it to Step 24 (Compare) if the form will be administered on paper. 
• Send the form to Step 20 (Psychometrician) if there are suggested revisions to operational 

items for the Psychometrician to consider.  
• Send the form to Step 22 (Production Edits) for revisions to artwork, graphs, or reading 

selections. 
• Reject the form. 

 
Step 22: Production Edits 
Revisions to embedded experimental items such as artwork, graphs, and reading selections are 
made by Production staff. Once the revisions are made, the form is sent back to Step 21 for 
review by a Content Manager.  
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Step 23: Audio Approval 
Content Specialists review the audio for each item and either approves the audio or indicates it needs 
a correction. After the audio for all items have been approved, the form is sent to Step 24 
(PDF/Online Check). 
 
Step 24: PDF/Online Check 
At this step, Production staff exports the form as a document and formats the document per 
formatting guidelines. The form is placed in a folder with a signoff sheet for the following tasks: 

• Two Editors review the form for formatting concerns as well as any grammatical issues. 
• A Content Specialist reviews the form for content and evaluates any comments and or 

suggestions from Editing reviews. If there are any edits to embedded items to execute in the 
online test development system, the Content Specialist indicates with each item what edits are 
approved and sends the form back to Step 21. Any suggestions that are rejected should be 
noted in the form comments. Any suggested edits to operational items that Content staff feel 
warrant consideration are directed to the TMS and Psychometrician for consideration. 

• A Content Manager makes any approved edits in the online test development system and 
sends the form to Step 23 for recorded online forms or Step 24 for unrecorded or paper-only 
forms. 

• After production staff makes corrections to the paper copy, the file is converted to a PDF and 
printed. The printed copy undergoes the same review as bullets 1–3 above. 

• After the PDF of the form is approved, the form is sent to Step 25 (Final Freeze/Export). If 
the forms are also offered online, the online forms will also be sent to Step 25. 

 
Step 25: Final Export 
The form, all items, and any selections are operationally locked to prevent any revisions. This is 
to ensure that the published versions of the form, items, and selections are preserved 
electronically. Any online forms undergo checks in a variety of platforms to ensure that each 
item’s content displays correctly and audio files for non-reading subjects read correctly. 
 
Step 26: Form Approved 
The form is approved for administration. 
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Item Development Process for the NCEXTEND1 Alternate Tests 
 
Prior to Step 1, the standards to be measured must be defined. The test development process begins 
after new content standards are adopted by the North Carolina State Board of Education. All item 
writers and reviewers are required to complete training modules. The training includes a general 
course on item writing guidelines, including lessons on sensitivity and bias concerns. 
The writers and reviewers must also complete subject-specific courses on the Extended Content 
Standards. 
 
Step 1: Item Created 
Test items are written by trained item writers, including North Carolina teachers, educators, 
curriculum specialists, and content specialists at Technical Outreach for Public Schools (TOPS) at 
North Carolina State University. All items are submitted through an online test development system. 
The item writer assigns the item 

• an Extended Content Standard, 
• a secondary Clarifying Objective/Standard (when appropriate), 
• a Depth-of-Knowledge (DOK) rating (if applicable), 
• a knowledge type and cognitive category (if applicable), and 
• an Achievement Level Descriptor (ALD). 

 
The item writer is also responsible for citing sources for any stimulus material used for an item.  
 
Step 2: Item Evaluation 
Content Specialists review the item for accuracy of content, appropriateness of vocabulary (both 
subject-specific and general), adherence to item writing guidelines, and sensitivity and bias 
concerns. All Content Specialists (subject and the EC/EL/VI specialist) look for contexts that might 
elicit an emotional response and inhibit students' ability to respond as well as contexts that students 
may be unfamiliar with for cultural or socioeconomic reasons. The specialists review the item’s 
assigned 

• Clarifying Objective/Standard, 
• Secondary Clarifying Objective/Standard (if applicable), 
• DOK rating (if applicable), 
• Achievement Level Descriptor, 
• Key/Distractors, and 
• Knowledge type and cognitive category (if applicable) and consider the following options: 

o If the content of the item is not accurate or does not match an objective/standard, the item is 
revised or deleted. 

o If necessary, the specialist should edit the stem and foils of the items for clarity and 
adherence to established item writing guidelines. 

o If there are necessary revisions outside the technical scope of the specialist (such as 
artwork, graphs, or edits to reading selections), the item is moved to Step 3 for edits by 
Production staff. 

o If the item contains stimulus material, the item is moved to Step 3 for copyright checks by 
Copyright staff. 

 
Once the content specialist has spent the needed time on the item and certifies that it is ready to be 
on a form, the items is sent to Step 4 (Teacher Content Review). 

682



Step 3: Production Edits/Copyright Checks 
Items needing revisions outside the technical scope of the Content Specialist (such as artwork, 
graphs, and reading selections) are revised by Production. Items with stimulus materials are 
reviewed by Copyright staff for copyright concerns and proper citation. Once the item is revised by 
Production or reviewed for copyrights, it is moved to Step 2 for another review by a Content 
Specialist. 
 

Step 4: Teacher Content Review 
Teacher item reviewers are required to undergo the same training as item writers. At this step, two 
North Carolina trained item reviewers look for any quality issues or bias/sensitivity issues and 
suggest improvements, if necessary. One of the teacher reviewers is an exceptional children’s 
teacher, and the other is a general education teacher. The exceptional education teacher pays 
particular attention to the item’s appropriateness for student populations with moderate to severe 
intellectual disabilities. Both trained reviewers evaluate the item in terms of 

• alignment to grade-level content standard; 
• content of item: accurate content, there is one and only one correct answer, appropriate 

and plausible context; 
• cognitive category; 
• being clearly written; 
• motivating and plausible distracters; 
• appropriate assigned achievement level descriptor; 
• appropriate assigned depth of knowledge 
• design conforming to North Carolina item writing guidelines; 
• appropriate language for the academic content area and age of students; and 
• bias or sensitivity concerns. 

 
Step 5: Reconcile Teacher Content Reviews 
A Content Specialist carefully reviews all comments/suggestions from the content reviewers and 
makes any appropriate revisions. The Content Specialist may choose one of the following options: 

• Send the item to Step 6 (Production) if there are revisions required that are outside the 
technical scope of the Content Specialist. 

• Send the item to Step 7 (EC/EL/VI) if the item is ready for the next stage of review. 
• Send it back to Step 4 (teacher review) if major revisions are made. 
• Delete the item. 

 
Step 6: Production Edits 
Items needing revisions outside the technical scope of the Content Specialist (such as artwork, 
graphs, and reading selections) are revised by Production staff. Once the item is revised by 
Production staff, it is sent back to Step 5 for review by a Content Specialist. 
 
Step 7: Exceptional Children (EC), English Learner (EL), and Visually Impaired (VI) 
Review 
The EC/EL/VI Specialist reviews the item for accessibility concerns for students with significant 
cognitive disabilities along with concerns for EL and VI students, such as accessibility of graphics 
for students with or without vision and also considers Brailling accessibility. This review addresses 
bias or sensitivity issues such as contexts that might elicit an emotional response and a inhibit  
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student’s ability to respond and contexts that students may be unfamiliar with for cultural or 
socioeconomic reasons. Review of reading level of the item is considered along with stem and foil 
quality (stem is a clear and complete question, foils are straightforward, no repetitive words, the 
grammar of the stem agrees with the foils, idioms do not provide an accessibility issue). 

Step 8: Reconcile EC/EL/VI Review 
A Content Specialist reviews comments/suggestions from EC/EL/VI Specialist and makes any 
necessary revisions. The Content Specialist may choose one of the following options: 

• Send the item to Step 9 (Production) if there are revisions required that are outside the
technical scope of the Content Specialist.

• Send the item to Step 10 (Grammar Review) for review.
• Send it back to Step 4 (teacher review) if major revisions are made.
• Delete the item.

Step 9: Production Edits 
Items needing revisions outside the technical scope of the Content Specialist (such as artwork, 
graphs, and reading selections) are revised by Production staff. Once the item is revised by 
Production staff, it is sent back to Step 8 for another review by a Content Specialist. 

Step 10: Grammar Review 
Professional editors review items for grammar, punctuation, and spelling with the following 
possible results: 

• If the item had previously been sent back to Step 8 by Editing, the editor should check that
the suggested revisions were addressed.

• If the editor suggests revisions to the item, the item will move back to Step 8 for review by
a Content Specialist.

• If the editor approves the item as is, the item proceeds to Step 11 (Security Check).

Step 11: Security Check 
Production staff checks to make sure no duplicate copy of the item exists in previous test forms or 
released items. If there is a duplicate copy of the item, then the item is returned to Step 8 and removed 
from the item pool. 

Step 12: Alternate Test Lead Review 
The Alternate Test Lead reviews the comment history to ensure all comments have been addressed 
in terms of assessing students with significant cognitive disabilities. The Alternate Test Lead may 
choose one of the following options: 

• Approve the item and move it to Step 13 (Content Lead Review).
• Send it back to Step 8 (Content Specialist Review) if revisions are requested.

Step 13: Content Lead Review and Reconciliation 
The Content Lead reviews the item and makes any necessary revisions and also reviews the item 
comment history to ensure all comments have been addressed. The Content Lead may choose one of 
the following options: 

• Send the item to Step 14 (Production) if there are revisions required that are outside the
technical scope of the Alternate Test Lead.

• Approve the item and move it to Step 15 (Test Measurement Specialist (TMS) Review).
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• Send it back to Step 2 if major revisions are made to the item. 
• Delete the item. 

 
Step 14: Production Edits 
Items needing revisions outside the technical scope of the Content Lead (such as artwork, graphs, 
and reading selections) are revised by Production staff. Once the item is revised by Production staff, 
it is sent back to Step 13 for review by the Content Lead. 
 
Step 15:  Test Measurement Specialist Final Review 
A TMS reviews for overall item quality and alignment. The TMS also checks that quality 
control measures have been followed by reading the comments from all previous reviews and 
verifying that the comments have been addressed by the Content Specialists. 
 
The TMS evaluates the item for 

• alignment to grade-level content standard; 
• verification there is one and only one correct answer; 
• appropriate assigned achievement level descriptor; 
• appropriate cognitive category; 
• bias, sensitivity, or accessibility issues; and 
• the overall item quality. 

 
The TMS has these options when submitting the review: 

• If the TMS approves the item as is, the item proceeds to Step 16 (Item Approved). 
• If the TMS indicates edits are needed, the item is returned to Step 13 for review 

by a Content Specialist. 
• The TMS can also choose to delete the item. 

 
Step 16: Item Approved 
The item is now ready for placement on a form. 
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Selection Review Process for the NCEXTEND1 Alternate Tests 
 
Prior to Step 1, a Reading Content Specialist searches for appropriate selections for each assigned 
grade using criteria from Test Development staff and the North Carolina Extended Content 
Standards. The Reading Content Specialist also reviews the selections for any bias and sensitivity 
concerns. The Content Specialist creates a folder (color-coded by genre) for the selection. A 
Selection Form Submission slip is completed with the necessary copyright information 
(specialist’s name, date, title, author, source, excerpts, etc., as well as copyright date and ISBN, if 
applicable) and the selection’s readability score, and this is attached to the inside of the folder. 
Any suggested edits are noted on the selection. On the outside of the folder, a selection routing 
sheet is attached (includes grade level and title of selection). The Content Specialist also works 
with Production to create graphics to illustrate content in the selections. 
 
Step 1: Selection Entered 
Production staff enters the selection into the test development system. Graphics are inserted into 
the selection as well. 

Step 2: Grammar Check and Copyright Approval & Title/Author Search 
The editing staff performs the following: 

• reviews selections for grammar, punctuation, and spelling; 
• determines if the selection is public domain, gratis, or copyrighted (if copyrighted, 

determine whether the publisher may be used or if there is a problem, such as excessive 
expense); and 

• searches all selection databases to determine if the selection is already in use. 
 
Step 3: Content Reconcile 
Issues noted in Copyright reviews are reconciled by a Content Specialist. The Content Specialist 
reviews once more to ensure that the selection has 

• alignment to grade-level expectations; 
• appropriate content, selection length, readability; and 
• contains no bias or sensitivity or copyright concerns. 

 
Based on review/reconciliation, the Content Specialist can 

• approve the selection as is and move to Step 5 or 
• send the selection to Step 4 Production for edits or additions, including artwork. (If any 

edits or additions are made to the selection including edits to or addition of artwork, the 
Content Specialist sends a new copy to the Copyright Staff so they can seek permission 
from the publisher if copyrighted.) 

 
Step 4: Production Edits 
Production staff makes edits to artwork. Once revisions are made, the selection is sent back to 
Step 3 for another review by a Content Specialist. 
 
 
 
 
 

687



Step 5: Alternate Test Lead Review 
The Alternate Test Lead evaluates the selection for accessibility concerns for EC, EL, and VI 
students in terms of 

• accessibility for students with significant cognitive disabilities;
• content and length of the selection;
• readability of the selection;
• bias or sensitivity issues, such as contexts that might elicit an emotional response and

inhibit students' ability to respond and contexts that students may be unfamiliar with for
cultural or socioeconomic reasons;

• accessibility of graphics for students with or without vision;
• appropriateness for Brailling;
• prior knowledge required to understand the selection; and
• unfamiliar vocabulary that cannot be understood from the surrounding context.

Any suggested edits are noted on the selection. Based on the review, the Alternate Test Lead can 
recommend to 

• use the selection,
• use the selection with suggested edits, or
• not use the selection.

Step 6: Content Reconcile 
Any issues noted in the Alternate Test Lead review are reconciled by a Content Specialist. 
NOTE: If any edits or additions are made to the selection (including edits to or addition of 
artwork), the Content Specialist sends a new copy to the Copyright Staff so they can seek 
permission from the publisher if copyrighted. Selections needing revision outside the technical 
scope of the Content Specialist are revised by Production Staff at Step 7. 

Step 7: Production Edits 
Production staff makes edits to artwork. Once revisions are made, the selection is sent back to 
Step 6 for another review by a Content Specialist. 

Step 8:  Test Measurement Specialist Final Review 
The Test Measurement Specialist (TMS) evaluates the selection for 

• alignment to grade-level expectations,
• content and length of the selection,
• readability of the selection, and
• bias or sensitivity concerns.

The TMS also evaluates any bias or sensitivity concerns raised by the Alternate Test Lead review 
and edits made by Content at Steps 1 and 3. If the TMS rejects the selection, it is deleted from the 
pool. If the TMS approves the selection, then it moves to Step 9. 

Step 9: Selection Approved Selection is now ready to have items written to it. 
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Form Review Process for the NCEXTEND1 Alternate Tests 

Prior to Step 1: Psychometrician reviews the test items for the initial placement in the 
form, taking key balance into consideration. 

Step 1: Select Item Numbers 
A Psychometrician selects/approves the items to populate the form. The Psychometrician can 
send the form to Step 2 (Production Edits) for revisions to artwork, graphs, or reading 
selections, if needed, or sends the form to Step 3 for content review. If needed, the 
Psychometrician approves any item replacement or revisions. 

Step 2: Production Edits 
Revisions to items such as artwork, graphs, and reading selections are made by Production staff. 
Once the revisions are made, the form is sent back to Step 1 for review by the Psychometrician. 

Step 3: Form Review/Reconciliation 
A Content Specialist reviews the items on the form for content alignment and quality of content, 
and reviews the form for conflicts or repetition of content. 

If any items need to be replaced due to concerns regarding conflicts or repetition of content 
among items, or for quality concerns, the Content Specialist sends the form back to Step 1 with 
comments for the Psychometrician.  If revisions are needed to items such as artwork, graphs, 
and reading selections, the form is sent to Step 4 for production edits. Otherwise, the form is 
sent to Step 5, Test Measurement Specialist (TMS) review. 

Step 4: Production Edits 
Revisions to items such as artwork, graphs, and reading selections are made by Production 
staff. Once the revisions are made, the form is sent back to Step 3. 

Step 5: Test Measurement Specialist Review 
This review step is conducted to ensure that the form is ready for Outside Content Key 
Check (i.e., the form is ready for students) and considers both item- and form-level quality 
with the following sequence: 

• The TMS will submit a review for each item, including any comments. Suggestions for
revisions to items should be made only when necessary.

• After reviewing the quality of each item, the form should be evaluated in terms of
cueing, repetition, and content coverage.

• The key balance of the form is checked. If the key balance is poor, the TMS will
suggest which items’ foils to reorder and what the key ought to be. Any suggestions for
key balance edits must be approved by the Psychometrician. The form is then returned
to Step 1.

After reviewing each item, the TMS can add form-level comments and suggested 
improvements, and can 

• send the form back to Step 1 with suggestions for replacements or revisions,
• move the form to Step 6 (Reconcile), or
• delete the form from the pool.
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Step 6: Reconcile 
At this step, the form is ready for Outside Content Key Check. The Content Specialist should 
review the form comments to ensure any suggested replacements or revisions have been addressed 
and that any approved replacements or revisions have been made correctly. If any replacements or 
revisions were made incorrectly, the Content Specialist moves the form back to Step 1 with 
comments.  If any revisions are needed to artwork, graphs, or reading selections the form is sent to 
Step 7 (Production Edits). Otherwise, the form moves to Step 8 (Outside Content Key Check). 
 
Step 7: Production Edits 
Revisions to items such as artwork, graphs, and reading selections are made by Production 
staff. Once the revisions are made, the form is sent back to Step 6 for review by a content 
specialist. 
 
Step 8: Outside Content-Specific Expert Review and Key Check 
An Outside Content Specialist reviews the form by answering each item and providing any 
comments and/or suggestions. (Outside content-specific experts are not involved in creating 
any item. They are not affiliated with NCDPI or NCSU-TOPS agencies and serve as 
objective, independent reviewers. These experts must have verified credentials and 
experience in their subject matter area and be approved by NCDPI as content experts.). 
 
Step 9: Reconcile Outside Content-Specific Expert Review  
Content Specialist checks the keyed response from the Outside Content-Specific Expert Review 
against the key for each item and reviews all comments and/or suggestions from the Outside 
Content-Specific Expert. Any key disagreements are reconciled, and comments and/or 
suggestions from the Outside Content-Specific Expert are addressed. Forms needing revision 
outside the technical scope of the Content Specialist are revised by Production at Step 10. 
 
Step 10: Production Edits 
Revisions to items such as artwork, graphs, and reading selections are made by Production staff. 
Once the revisions are made, the form is sent back to Step 9 for review by a Content Specialist. 
 
Step 11: Psychometric Review/Key Balance 
A Psychometrician performs the following: 

• reviews comments/suggestions from the Outside Content-Specific Expert and from 
Editing staff, with consultation with the TMS and Content Specialists; 

• checks key agreement with the Outside Content-Specific Expert and 
resolves any disagreements through consultation with the TMS and Content 
Specialists; 

• makes any approved revisions, or indicates revisions for Production staff to make, and 
sends the form to Step 12 (Production Edits); and 

• checks the key balance. 
 
Step 12: Production Edits 
Revisions to items such as artwork, graphs, and reading selections are made by Production staff. 
Once the revisions are made, the form is sent back to Step 11 for review by the Psychometrician. 
 
Step 13: Grammar Review 
An editor reviews the form for grammatical and/or formatting issues, providing comments and/or 
suggestions as needed. 
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Step 14: Reconcile Grammar Review 

A Content Specialist reviews the form and reviews all comments from Editing staff and 
addresses any suggestions. Forms needing revision outside the technical scope of the Content 
Specialist are revised by Production at Step 15. If no corrections are need, the form moves to 
Step 16 for review by the Alternate Test Lead. 
 
Step 15: Production Edits 
Revisions to embedded experimental items such as artwork, graphs, and reading selections 
are made by Production staff. Once the revisions are made, the form is sent back to Step 14 
for review by a Content Specialist. 
 
Step 16: Alternate Test Lead Review 
The Alternate Test Lead reviews the comment history to ensure all comments have been addressed 
in terms of assessing students with significant cognitive disabilities. The Alternate Test Lead may 
choose one of the following options: 

• Approve the form and move it to Step 17 (Test Measurement Specialist Final Review). 
• Send the form back to Step 14 (Content Specialist Review) if revisions are requested. 

 
Step 17: Test Measurement Specialist Final Review 
The TMS reviews the form, considering the comments from the Step 16 review to ensure all 
comments have been addressed properly. The key balance of the form is checked. The TMS 
makes any needed edits to items. Then the TMS sends the form to Step 19 (Final Grammar). 
Forms needing revisions to artwork, graphs, and reading selections are sent to Production at 
Step 18.  
 
Step 18: Production Edits 
Revisions to items such as artwork, graphs, and reading selections are made by Production 
staff. Once the revisions are made, the form is sent back to Step 17. 
 
Step 19: Final Grammar Review 
An editor reviews the form for grammatical and/or formatting issues, providing comments and/or 
suggestions as needed. 
 
Step 20: Final Manager Review 
A Content Manager reviews comments/suggestions from the Grammar Review and makes any 
necessary revisions. The Manager checks the form for overall quality and reviews the form 
comment history to ensure all comments have been addressed. After reviewing the form, the 
Content Manager may choose one of the following options: 

• Approve the form and send it to Step 22. 
• Send the form to Step 11 (Psychometrician) if there are suggested revisions to 

operational items for the Psychometrician to consider. 
• Send the form to Step 21 (Production Edits) for revisions to artwork, graphs, or 

Reading selections. 
• Reject the form. 

 
Step 21: Production Edits 
Revisions to items such as artwork, graphs, and reading selections are made by Production 
staff. Once the revisions are made, the form is sent back to Step 20. 
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Step 22: Export and Step 23: Final Freeze 
The form is exported to paper. The form, all items, and any selections are operationally locked to 
prevent any revisions. This is to ensure that the published versions of the form, items, and 
selections are preserved electronically. 
 
Step 24: Form Approved 
The form is approved for administration. 

Last Revised: February 8, 2021
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V.A-09: Online Item Writer Training Sample 
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